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INTRODUCTION

Relevance of research topic is based on the data of sports
competitiveness and self-orientation research, which revealed that the
competitive sporting environment and self-orientation promotes
immoral and unethical behavior both to their own and to other people
(Jewell, 2011; Kavussanu, Seal & Phillips, 2006; Romand, Pantaleon &
Cabagno, 2009; Shields, Bredemeier, LaVoi, & Power, 2005; Stanger,
Kavussanu, & Ring, 2012). Sports education affects many sports school
students. The goal is for young athletes to win the Olympic medals of
the Games, World Championships or European Championships in the
future, but only a few will succeed in doing so. We do not think about
the impact of sports education on students who will not become
professional sportspersons. What kind of people will we cultivate? What
mark will they leave for sports? We must understand the power of sport
and the fact that sport is more important than just focusing on
achievements (Carter, 2009). Socially irresponsible behavior, alcohol
abuse and violence are a serious social problem, and this behavior is a
problematic subject of sport culture (Malnati et al., 2016).

In recent years, research on moral behavior in the field of sport
has attracted a lot of attention (Kavussanu, 2012). It has been revealed
that athletic activities involve athletes engaging in various anti-social
behaviors such as attempting to injure their opponent, fraud, and
disputes with judges (Kavussanu et al., 2006; Shields et al., 2005), as
well as prosocial activities such as support and encouragement for
teammates (Kavussanu & Boardley, 2009).

Sport is a social environment in which athletes interact with one
another, and where they can acquire negative experience if they are
seeking to win by means such as dishonesty with other athletes, appeal
to judges' decisions or rebellion to rivals. On the other hand, the social
sporting context (sports schools that implement social responsibility
education programs) can experience a positive athletic behavior when a
teammate is encouraged after a failed game or aid to a rival (Hayden,
2010; Hellison, 2011; Kavussanu & Boardley, 2009).

The benefits of socially responsible institutions and organizations
(in our case, sports schools) for society are the center of today's debate
at all levels. However, an individual, as a person who is primarily a
family and only afterwards, is part of every community, organization,
institution, society so far is being ignored and left to "live for himself"



(Leliugiené, 2012), and this can happen if at a sports school lack of
attention to the development of social responsibility.

As the analysis of scientific literature suggests, there are no
uniform principles for the education of young athletes in relation to the
development of social responsibility, since there are different
approaches in this regard (Comez-Marmol, Martinez, Sanchez, Valero,
& Gonzalez-Villora, 2017). Supporters of the first aprouch (Bredemeier,
Shields, & Shields, 1986) believe that sport itself is a process of
socialization and values, which correlates with the ideology of the
Olympic heritage. On the other hand, supporters of the second approach
have noted that the curriculum of young athletes usually restores
stereotypes and hostile sporting environments characterized by anti-
social and violent actions and attitudes and values that cannot help to
develop socially responsible personalities. However, there is an
intermediate position which states that the development of young
athletes can have a positive or negative impact on young athletes
depending on certain conditions, and this position reflects the views of
most contemporary sports psychologists and educators (Brewer, 2009;
Eklund & Tenenbaum, 2014; Sanchez & Mosquera, 2011).

It can be assumed that the theory that sport and physical activity
have the potential to cultivate a personality is unmanageable idea of
time. The idea of a potential way to develop social responsibility is
developed by researchers in implementing programs based on physical
activity and sport (Collingwood, 1997; Gordon, 2010; Hellison, 2011).
By accepting this potential, it's keep in mind that results are not
achieved simply by participating in sports activities. In order to succeed,
programs must clearly identify positive social development as the most
desirable priority and need to be carefully organized to increase the
chances of achieving this (Shields & Bredemeier, 2001).

Based on sport as a potential for moral and ethical behavior, the
theoretical and practical search for a socially responsible personality
education model and its application remains an important issue in order
to develop the social responsibility among of sports school.

Scientific problem

The relevance of the scientific problem of a dissertation study is
substantiated by the following circumstances:

1. The unilateral nature of social responsibility (SR) research.

A large number of studies have been carried out on the education
of children and young people's social responsibility through physical
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education lessons, but there are no publications that analyze the
development of a socially responsible personality in sports schools.

2. Lack of social responsibility research in Lithuania.

Plenty examples of SA implementation and their research work
were conducted in the United States. But there are many cultural
differences between the United States and Lithuania. There are no social
responsibility studies in the field of Lithuania education.

3. Implementation of SA between students who are not at risk.

Most research has been done in programs where students are at
risk. The identification of such students is based on factors such as the
problem of poverty and, in many cases, redirection from juvenile legal
programs. Only limited research was conducted on the impact of the
model on students that not belonging to different risk groups.

4. Problematic situation, which is solved by lack of certain

scientific knowledge.

To date, there is no model for developing a socially responsible
personality through sporting activities.

The analysis of literary sources, as well as the problems and lack
of research related to the development of social responsibility of pupils
in sport schools, raises a fundamental problematic question: how is the
educational program developed in accordance with the developed model
of socially responsible personality education in the conditions of
modern society would help to develop social responsibility among
students of sport schools?

Research object is the development of social responsibility
among students of sports schools.

Hypothesis — after the end of the educational experiment the
sport school students will have more developed social responsibility.

The aim of research is to analyze peculiarities of social
responsibility education among sports school students.

Research tasks:

1. Carry out an interdisciplinary analysis of the concept of social
responsibility, justifying the most important concepts that are adequate
to the phenomenon under analysis and the theoretical basis for the
structure of the construct "socially responsible personality".

2. Theoretically justified the model of social responsibility
education for students of sports schools and to develop a social
responsibility education program for students of sport schools.

3. ldentify peculiarities of the social responsibility among cadets
and junior age students in sport schools
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4. Determine the effectiveness of social responsibility education
programme among soccer sport schools students before and after the
curriculum

Scientific novelty of the dissertation. The dissertation presents a
substantiated model of social responsibility education for sports school
students. The original methodology for studying the social responsibility
among students of sport schools is based. A multifunctional program for
social responsibility education for sports school students has been
created and validated. The collection of empirical data that is useful to
science is to reveal the peculiarities of social responsibility among
students of sports schools (different age groups). The educational
experiment showed the effect of the social responsibility education
program among sports school students on the development of social
responsibility components and subcomponents of sports school students.

Practical significance of the dissertation. Developed
multidimensional model and its research methodology of social
responsibility education for sports school students, which allows
studying senior age students of sport schools and developing their social
responsibility components and subcomponents. The developed and
validated sports school students’ multidimensional social responsibility
education program can be integrated into sports school curricula and
content of informal sports activities. The findings of the dissertation,
practical recommendations, and empirical research data obtained during
this dissertation may be useful for educators, sports, health and other
specialists who are analyzing issues social responsibility development
for young athletes and practically implementing social responsibility
development. Researchers will be able to base this work on further
exploring the issue of social responsibility education in the development
of young athletes or in other contexts of sporting activities.

Work Structure

The dissertation consists of an introduction, four parts,
conclusions, recommendations, references, and appendices. The volume
of the study is 195 pages without appendices. There are 31 tables, 22
figures, and 6 appendices. The list of reference consists of 380 sources
of scientific literature.
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1. THEORETICAL BACGROUND OF SOCIAL
RESPONSIBILITY AMONG SPORT SCHOOLS
STUDENTS

1.1 Analysis of social responsibility concepts

In theory, the basis for the structure of sport school's social
responsibility education construct structure revealed that the multi-
dimensional structure of the social responsibility construct (consisting of
many parts-components) makes sense that the following components
and subcomponents of social responsibility are important for the
development of social responsibility among students in sport schools:
perceived social responsibility (positive attitude towards importance of
social responsibility, a positive attitude to public activities, a positive
attitude to social activity, a positive attitude to social responsibility in
sport, a positive attitude to sporting activities, a positive attitude to
moral self-consciousness, a positive attitude to members of a sports
team), values (competence values, moral values and status values),
consciousness (orderliness, goal-striving and dependability), volition
(courage, perseverance, initiative, self-control) and positive behavior
(prosocial behavior with teammates, prosocial behavior with rivals).
The expression of the development of all components of social
responsibility is the achieved level of social responsibility.

According to the ideas of moral development, social cognitive,
humanistic and social constructivism the stages of social responsibility
development were distinguished:

» Presentation of subcomponent - presented definition and
examples of subcomponent, learners discuss with each other or with the
educator the importance of the subcomponent.

* Practical test of subcomponent - using practical methods, the
students test the presented subcomponent in order to master and be able
to apply it in new situations.

» Feedback - Providing information about the results of the
performed activity. The feedback to the student shows whether he is on
the right track. The educator summarizes the activities and results of the
students by pointing out the positive aspects.

» Reinforcement of subcomponent - practical application of the
developed sub-component in different environments and situations with
different people. The developed subcomponent can be applied both in
the sports environment and in life situations. At this stage, the students
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decide their change becomes an inseparable part of their personality.
Minor or big changes, changing attitudes to personal or professional life
lead to further decisions and beliefs. It is important that if people think
about the whole process of change, they not only rely more on
themselves but acquire the courage and skills to exchange in the future,
which is important knowledge (Brookfield, 1995).

Our work assigns the following levels of social responsibility:

1. Unconscious responsibility is the level of inadequate social
responsibility, which is characterized by only an inner sense of being
socially responsible.

2. Consciousness responsibility - the average level of social
responsibility. This level requires students to demonstrate that they can
take responsibility for their learning.

3. Integral responsibility - a high level of social responsibility.
Expressing the principles of social responsibility, that forcing a person
to make decisions, taking into account himself and others equally. These
are principles that are based not only on impartiality but also on ethical
and moral values. Students are able to behave in a socially responsible
manner in other contexts.

According to the theory based a multidimensional model of social
responsibility education, social responsibility can be developed in in
sport schools by applying the following methods of education: group
discussion, demonstration, small groups, sensitive training, role play,
case study analysis, agility games, and imagination training (Fig. 1).
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Education of social responsibility among sport schools students

Components and subcomponents of social responsibility education
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Fig. 1. Multidimensional model of social responsibility education among
sports school students (compiled by author)
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2. RESEARCH METHODOLOGY
2.1 Research logic and methods
2.1.1 Research strategy and logic

In this study, a mixed-method research strategy was applied to
collect and integrate quantitative and qualitative data (Creswell, Clark,
& Gutmann, 2003). The study took place in four stages. The study
begins with the collection and analysis of quantitative data, which are
preferred to find answers to the raised questions. During the initial
assessment, quantitative data were collected and analyzed. In the final
evaluation, a qualitative study is performed on the basis of the results of
the first stage of the quantitative study. The researcher interprets how
the qualitative results help to explain the initial results of the
guantitative study.

Following the analysis of the theoretical basis of social
responsibility among sports school students, a design study was
conducted on the study of social responsibility among students of sport
schools. Identified stages, selected and described the relevant test
methods of the research. The objective of the concluding study was to
determine the expression of the social responsibility among students in
sport schools, and the educational experiment was to determine the
effectiveness of the curriculum.

The first stage. The analysis of scientific and methodological
literature sources was carried out in order to reveal the content of the
topic and to formulate the research problem, to reveal the aim and
objectives of the research. Using the methods of theoretical analysis, the
essential theoretical components of social responsibility among students
of sports schools are systematized. The structure and model of social
responsibility education for students of sport schools are theoretically
justified. The research methodology was prepared and relevant research
methods were selected.

The second stage. Implementation of the declarative study,
which assessed the social responsibility indicators of the representative
sample of sports schools students (15 — 18 years old) (n = 333).

The third stage. Applied educational experiment. At the initial
stage, a social responsibility education program for sports school
students was developed. Experimental and control group (n = 45),
gualitative study participants (n = 10) were selected. Conducted control
and experimental group’s preliminary assessment of social
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responsibility. The experimental impact (application of the
multidimensional social responsibility education programme in sport
school) on the experimental group was applied. The final study allowed
guantitative and qualitative evaluation and comparison of the
experimental and control groups of social responsibility indicators.

The fourth stage. The analysis of quantitative and qualitative
data was carried out, on the basis of which the results were summarized
and the conclusions and recommendations were formulated.

2.1.2 Methods of survey data collection

In order to determine the peculiarities of developing social
responsibility among students of sports schools, we applied the
following research methods in the dissertation:

* Questionnaire. A method to identify peculiarities of social
responsibility among students in sports schools and to compare data
before and after the educational experiment. The written questionnaire,
unlike the interview, does not show flexibility, i.e. prepared
guestionnaire is provided to respondents without the possibility of
change (Bitinas, Rupsiené, & Zydzitnaitée, 2008).

 Semi-structured interviews. The purpose of the interview with
the students’ parents is to establish the experience of developing social
responsibility. It is a method of data collection that allows us to
approach people's perceptions, meanings, and interpretation of reality
(Tidikis, 2003). In order to be focused on the interview, a semi-
structured interview was selected and a list of interviewing questions
was drawn up, which allowed a more detailed overview of the
peculiarities of developing social responsibility.

 Educational experiment. This method has been applied to test
our multidimensional social responsibility education program for sports
school students, whose goal was to develop social responsibility for
students.

Data processing method. Statistical analysis was applied for
guantitative data, during which data was processed using the Statistical
Package for Social Sciences Statistical Package for Social Sciences
version 22.0. Data correlation analysis was performed, differences and
significance of the results of the study were determined, estimated effect
size was calculated. Qualitative content analysis was applied for
Qualitative data analysis.
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2.2  Research sample

2.2.1 Sample of declarative study

Sports games are the best medium for developing social
responsibility for interactions between players. The most popular sports
are basketball and soccer. Nonetheless, a number of studies have been
conducted on the social development of young basketball players
(Sniras, 2005; Brusokas, 2014), the non-sporting behavior of football
players is higher than that of basketball players (Giirpinar & Giiven,
2012); therefore, it was chosen to study soccer sports schools in this
dissertation, while non-basketball sports schools. According to the
Lithuanian Sports Statistics Yearbook (2014), 1853 junior and 684
cadets play sports at soccer schools i.e. 2537 students.

333 sports school students (footballers) took part in the
declarative study. 243 cadets (15-16 years old) and 90 junior (17-18
year old) footballers were investigated.

2.2.2 Sample of educational experiment

45 young football players from the Prienai and Alytus sports
schools participated in the educational experiment. These sports schools
have been selected (randomly) from a list of all soccer sports schools.
Two sport schools were selected for the educational experiment, which
consisted of 45 students (aged 15-16) who were divided into
experimental (n = 22) and control (n = 23) groups.

The experimental groups did not differ statistically significantly
by age: the mean age of the experimental group was 15.30 & 0.47 years,
while the control group was 15.09 = 0.29 years (t (43) = -1.81; p >0
.05). The experimental groups also did not differ in their performance
level, as both teams competed in the second-highest division in the
youth football section of this age group, so it can be argued that the
experimental and control groups are homogeneous according to the age
and the achievements of football.

2.2.3 Sample of interview

About 10 subjects are sufficient In the majority of qualitative
studies, from which the representativeness of the data obtained is
determined not by chance but by target or criterion-based selection,
which selects informative subjects from the research point of view
(Bitinas et al., 2008; Kardelis, 2005; Rupsiené, 2007). Based on the
recommendations of these methodologists and in order to obtain reliable
information for the organization of further research stages, a sample of
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gualitative research consists of 5 subjects (parents) from the control and
5 (parents) from the experimental groups. The researchers were selected
on the basis of a random criterion, which gives greater probability of
equivalence, i.e. the proportional distribution of the various factors or
subjects' characteristics between the experimental and control groups
that can significantly affect the experimental variables that are of
interest to the investigator (Kardelis, 2002).

2.3 Research instrumentation and organization

2.3.1 Research instrumentation

The quantitative research tools were applied in the declarative
study, mixed research methods were applied during the educational
experiment. The quantitative survey instrument for the social
responsibility among students of sport schools was consisted of 6
research methodologies in which we seek to assess the peculiarities of
social responsibility education.

1) General social responsibility methodology. A modified social
and personal responsibility questionnaire is applied to assess the level of
social responsibility (Li et al., 2008), in our case only the areas of social
responsibility are applied. A modified version of the questionnaire has
already been applied in previous surveys to assess the social
responsibility of young athletes (Juodskukis, 2015, Juodsnukis &
Malinauskas, 2014).

2) Methodology of consciousness. NEO-FFI (NEO Five-Factor
Inventory) is a short version of the NEO Personality Inventory (NEO)
(Costa & McCrea, 1992). A shortened version of the questionnaire
consists of 60 statements, but in our case, 12 statements were applied
which measure consciousness. The questionnaire consists of 3 sub-
scales: regularity, goal-finding, commitment.

3) Methodology of values attitudes. Youth Sport Values
Questionnaire (Lee, Whitehead, Nthomanis, & Hatzigeorgiadis, 2008).
The 13-item questionnaire was headed what is important to me in sport.
The YSVQ Included three-factors (moral, competence, and status
values) that were confirmed with the Lithuanian version of this
questionnaire (Sukys, 2010).

4) Behavioral methodology. Analyzing the positive behavior
among students of sports schools, Prosocial and Antisocial Behavior in
Sport Scale was applied (Kavussanu et al., 2008), in our case, only
positive behavioral spectrum was analyzed, therefore only aspects of
prosocial behavior were analyzed.
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5) Method of volitional characteristics. We applied the modified
method for the characteristics of the volition that consists of four wills:
perseverance, courage, initiative, self-control (Ctamb6ymnosa, 1999).

6) Perceived Social Responsibility Questionnaire. A modified
social perceived questionnaire was applied to identify peculiarities of
social responsibility perceptions (Mapumryk et al., 1984).

2.3.2 Interview with parents questionnaire

A focused semi-structured interview was chosen for qualitative
research, with pre-scheduled interview questions and the possibility to
freely change places, ask additional questions to understand the
situation, identify the individual's specific social behavior, relationships
with the family, interactions with others, ability to solve interpersonal
problems, participation in social activities (Bitinas et al., 2008).

Interview questions for the applied semi-structured interview
method based on the purpose of the research work and the hypothesis
that the development of social responsibility among students in sport
schools and youth sports schools will be effective if a multidimensional
model is used (by applying a curriculum based on the developed model
of multi-dimensional education, it is possible to expect greater social
responsibility among students in sport schools).

Definition of the basic concepts and the possibilities of the
interview method helped to formulate the main questions of the
interview. The questions of parents' interviews allowed to assess the
experience of developing social responsibility among students in sports
schools. The questionnaire can be divided into the following diagnostic
constructs: instruction - the purpose of the research, general
information about the investigator, anonymity assurance; cognitive
aspect - perception of social responsibility development; educational
change - behavioral changes are associated with or lack of social
responsibility education; personal experience - informant experience in
social responsibility education.

Qualitative data analysis. The research material recorded during
the interview was transcribed. For qualitative content analysis, a
qualitative content analysis strategy was chosen for data analysis
(Bitinas et al., 2008). Before performing the content analysis, the
information which unrelated to the field of research or which may
violate the principle of anonymity from the transcribed text has been
removed, (RupS$iené, 2007).
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2.3.3 Organization of the declarative study

The declarative study was carried out during the period from
October, 2015 to December, 2016. The volume of the study sample
consisted of 333 students of senior school age (15-18 years old),
selected from twelve Kaunas, Marijampole, Prienai, BirStonas, Siauliai,
Alytus towns, sports schools. According to the results of previous
surveys (Goémez-Marmol, Sanchez-Alcaraz, Cruz-Sanchez & Valero-
Valenzuela, 2014; Gordon 2010; Wray-Lake, Syvertsen & Flanagan,
2016), social responsibility is particularly evolving with the changing
age of teenagers during adolescence, in our study, we split older
students into two different age groups: 15-16 year-olds and 17-18 year-
olds. By age, the subjects were distributed as follows: 15 to 16 years old
- 243 students and 17 to 18 years old - 90 students. Researchers were
randomly selected from athletic training centers operating in Lithuania
(sports schools).

2.3.4 Organization of the educational experiment

An educational experiment was conducted to assess the
effectiveness of the education of social responsibility among students in
sports schools. Experiment is an empirical study that helps to plan
(modify, adjust) the process or phenomenon conditions, verify
hypotheses of causation relationships (Kardelis, 2007). The structure of
the educational experiment corresponds to the structure of the classical
experiment (Kardelis, 2002; Bitinas, 2006), when the differences
between the experimental and control groups are estimated using the
initial (before experiment) and the final (after experiment)
measurements. The basis of the educational experiment is the program
of social responsibility education for sports school students
(footballers), based on a multidimensional model of social responsibility
education, which is based on moral development, social cognitive,
social constructivism and humanistic theoretical assumptions. The
educational experiment was applied during the period from October 1,
2016 to June 30, 2017, its duration is 9 months. The experimental group
participated in the social responsibility education programme that
included sixty, 15 minutes long (total: 15 hours) modified education
groups. The educational influence on the control group was not applied.
The modified education groups were conducted by the author of the
dissertation.
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2.3.5 Organization of qualitative research

Semi-structured interviews are an individual type of interview,
during which the researcher may not follow the sequence of questions,
freely change their place (Rupsiené, 2007). Referring to the situation,
the answers received, the researcher, with full freedom, can submit
additional and refined questions in order to take a closer look at the
image of the investigated phenomenon (Tidikis, 2003; Rupsiene, 2007).
Therefore, such an interview requires the ability of the investigator to
listen, react quickly to the situation, recognize the response of the
informant, and respond to it.

Like the use of each research method, as well as interviews, it
requires compliance with the rules of conduct of the investigator
concerned (Kardelis, 2002).

A specific, comfortable interview time is agreed with each
informant. Before the study, the participant of the study was acquainted
with the purpose of the study. At the beginning of the research, the
researcher introduced himself in order to establish positive relationship
with the informant. Interviews were guided by the research guidelines,
i.e. pre-formed interview plan. All interviews were tape recorded on a
small audio-tape machine placed carefully to ensure that both the
interviewer and the researcher could be heard clearly when the tape was
replayed. The duration of the interview ranged from 15 minutes up to 25
minutes, at the end of the interview, the researcher always asked the
investigator what he would still like to add. At the end of the study, we
would like to thank the participant of the study for participation in the
study. Frequently, an interview with the participant of the study was
discussed without using the recording machine, which allowed the
person to understand deeper the significance of the phenomenon, to give
a deeper picture of the investigated phenomenon.

2.3.6 Statistical analysis of research data

Statistical analysis of the data was performed using descriptive
data statistics (the means (M) and standard deviations (SD)); Student’s t-
test for dependent and independent samples; Cronbach’s alpha
coefficient for internal consistency of the scales; two-way analysis of
variance ANOVA,; repeated measures (RM) multivariate analysis of
variance (2 X 2 (Group x Time) MANOVA) for the assessment of the
effect of an education programme; Wilks’s lambda was used to evaluate
all multivariate effects; effect sizes for F-statistics were expressed as
partial eta-squared (npz), and statistical power P were calculated.
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According to Tabachnick and Fidell (2007) effect size based on
np2 =0.01 corresponds to a small effect, np2 = 0.09 corresponds to a
medium effect, and npz = 0.25 represents a large effect. Effect sizes for
mean differences were expressed as Cohen’s d (was applied during the
declarative study), which are generally defined as follows: small
(d =0.2), medium (d = 0.5), and large (d = 0.8). The data were analyzed
by applying SPSS 22.0 (Statistical Package for Social Sciences).

2.4 Principles of research ethics

The research followed the main principles characteristic of social
research ethics (Zydzitnaite, 2011): the right for protection from
damage; the right not to be exploited; research efficiency; justice,
privacy, anonymity, and confidentiality. Survey respondents
participated voluntarily and for no remuneration. The subjects gave
consent to participate in the study. Parents gave verbal consent to
participate in the study
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3. RESEARCH RESULTS

3.1 Results of the declarative study

3.1.1 Results of perceived social responsibility

The comparison of perceived social responsibility among 15 — 16
years old and 17 — 18 years old students revealed that 17 — 18 years old
students have a more developed general level of perceived social
responsibility (p < 0.005), positive attitude towards the importance of
social responsibility (p < 0.05), social activity (p < 0.001), moral self-
consciousness (p < 0.01) and members of the sports team (p < 0.05) than
football players aged 15-16.

3.1.2 Results of values attitudes

The analysis of values among senior sport schools age students
showed that there are no significant differences between 15 — 16 years
old and 17 — 18 years old students (p > 0.05).

3.1.3 Results of consciousness

The comparison of consciousness among 15 — 16 years old and 17
— 18 years old students revealed that 17 — 18 years old students have
higher general consciousness level, were more able to strive their goal
and have higher level of dependability than football players aged 15 —
16 (p < 0.001).

3.1.4 Results of volitional characteristics

The analysis of volitional characteristics among senior sport
schools age students showed that there are no significant differences
between 15 — 16 years old and 17 — 18 years old students (p > 0.05).

3.1.5 Results of positive behavior

The analysis of social positive behavior among senior sport
school age students showed that 17 — 18 years old students have more
developed prosocial behavior with teammates than 15 — 16 years old
students (p < 0.05).

3.1.6 Results of social responsibility
The comparison of social responsibility among 15 — 16 years old
and 17 — 18 years old students revealed that 17 — 18 years old students
have a more generalized level of social responsibility (p < 0.05) and
more concerned with others (p < 0.005), social responsibility is more
pronounced both in training and competition (p < 0.005), and in life
situations (p < 0.05) than football players aged 15 — 16.
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3.2 Results of the educational experiment
3.2.1 Quantitative data

3.2.2 Results of perceived social responsibility

Student’s t test for independent samples showed that according to
the components of perceived social responsibility, the experimental and
control groups before the educational experiment did not differ
significantly (p > 0.05).

Overall RM MANOVA results showed a significant effect of an
education programme on senior sport school age students’ perceived
social responsibility attitudes in education groups, i.e., the influence of
group by time interaction was significant (Wilks Lambda = 0.65; F
(8,36) = 2.39; p = 0.035; partial #° = 0.34; P = 0.81)

Univariate tests of RM MANOVA confirmed the significant
effects of the educational programme on six components of perceived
social responsibility: after the end of the educational experiment, the
experimental group students demonstrated better positive attitude
towards the importance of social responsibility (p < 0.005), towards
public activities (p < 0.001), towards social activity (p < 0.005), towards
social responsibility in sport (p < 0.001), towards sporting activities (p <
0.001), towards moral self-consciousness (p < 0.001), towards members
of a sports team (p < 0.001) and have more developed general level of
perceived social responsibility (p < 0.001). The results of perceived
social responsibility are summarized in Table 1.
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Table 1. The statistical indicators of Perceived social responsibility among
senior sport school age students in education groups before and after the
educational experiment (M + SD)

Perceived
social
responsibility

Experimental group

Control group

Univariate tests of
RM MANOVA

Group x Time

Before
experiment

After
experiment

Before
experiment

After
experiment

F p 1

Perceived
social
responsibility

22.50 +£4.25

28.68 +£3.35

21.52+4.07

21.34+3.93

17.61

0.000

Attitudes of perceived social responsibility

Positive
attitude
towards
importance of
social
responsibility

295+1.25

4.04+1.04

2.86+1.28

3.00 +1.08

5.68

0.022

Positive
attitude to
public
activities

3.36+0.90

3.95+0.95

2.91+1.08

2.65+0.93

4.88

0.032

Positive
attitude to
social activity

2.04+0.89

3.00£1.15

2.00+0.85

2.13+£0.69

5.33

0.026

Positive
attitude to
social
responsibility
in sport

3.09+1.54

427+0.82

2.78+1.24

2.86+1.54

411

0.049

Positive
attitude to
sporting
activities

427+0.82

4.86 £0.35

430+0.55

4.26 +£0.61

5.36

0.025

Positive
attitude to
moral self-
€OoNsciousness

3.13+1.08

4.09+1.11

330+1.01

321+1.04

5.53

0.023

Positive
attitude to
members of a
sports team

3.63+£1.09

4.45+0.59

3.34+0.93

3.52+0.79

3.54

0.066

Notes. (M = SD) — mean and standard deviation; (npz) — effect size.

3.2.3 Results of values attitudes

A comparison of the statistical indicators of the experimental and
control groups showed that values attitudes of the experimental and
control groups before the educational experiment did not differ
significantly (p > 0.05).
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Overall RM MANOVA results showed a significant effect of an
education programme on senior sport school age students’ values
attitudes education in education groups, i.e., the influence of group by
time interaction was significant (Wilks Lambda = 0.78; F (3,41) = 3.80;
p = 0.017; partial #° = 0.21; P = 0.77).

RM MANOVA univariate analysis revealed the significant effects
of an education programme on these components of values attitudes:
competence values (p < 0.05) and moral values (p < 0.01).

3.2.4 Results of consciousness

It was found that the experimental and control groups before the
educational experiment did not differ significantly according to the
statistical indicators of consciousness in education groups (p > 0.05).

Overall RM MANOVA established a significant effect of an
education programme on senior sport school age students’
consciousness education in education groups, i.e., the influence of group
by time interaction was significant (Wilks Lambda = 0.83; F (3,41) =
2.85; p = 0.049; partial 2 =0.17; P = 0.64).

Univariate tests of RM MANOVA confirmed the significant
effects of the educational programme on senior sport school age
students’ consciousness education: after the end of the educational
experiment, the experimental group students had more developed
orderliness (p < 0.01), dependability (p < 0.01) and have more
developed general level of consciousness (p < 0.01).

3.2.5 Results of volitional characteristics

A comparison of the statistical indicators of the experimental and
control groups showed that volitional characteristics of the experimental
and control groups before the educational experiment did not differ
significantly (p > 0.05).

Overall RM MANOVA results showed a significant effect of an
education programme on senior sport school age students’ social
volitional characteristics education in educational groups, i.e., the
influence of group by time interaction was significant (Wilks Lambda =
0.58; F (4,40) = 7.03; p = 0.000; dalinis »°= 0.41; P = 0.98).

RM MANOVA univariate analysis revealed the significant effects
of an education programme on these components of volitional
characteristics: courage (p < 0.05), self-control (p < 0.01) (Table 2).
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Table 2. The statistical indicators of volitional characteristics among senior
sport school age students in educational groups before and after the educational
experiment (M + SD)

Univariate tests of RM
. MANOVA
Experimental group Control group
Volitional Group x Time
characteristics
Before After Before After E 7
experiment experiment experiment experiment p

Courage 60.31 +4.34 68.50 +4.23 58.65 + 6.67 59.39 +3.43 12.40 | 0.001 0.22
Perseverance 59.54 +£4.72 62.04 +4.34 57.26 +4.60 60.73 +4.53 0.28 0.597 0.007
Initiative 58.63 +3.86 57.63 +4.62 5591 +5.21 58.34+3.28 3.41 0.072 0.07
Self-control 65.22 +6.44 69.22 +4.12 61.95+5.36 60.13 +3.29 9.35 0.004 0.17

Notes. (M = SD) — mean and standard deviation; (npz) — effect size.

3.2.6 Results of positive behavior

Student’s t test for independent samples showed that according to
the components of positive behavior, the experimental and control
groups before the educational experiment did not differ significantly (p
> 0.05).

Overall RM MANOVA established a significant effect of the
education programme on senior sport school age students’ positive
behavior education in educational groups, i.e., the influence of group by
time interaction was significant (Wilks Lambda = 0.85; F (2,42) = 3.45;
p = 0.04; partial ° = 0.14; P = 0.61).

Univariate tests of RM MANOVA confirmed the significant
effects of the educational programme on senior sport school age
students’ positive behavior education: after the end of the educational
experiment, the experimental group students demonstrated better
prosocial behavior with teammates and prosocial behavior with rivals (p
< 0.05).

3.2.7 Results of social responsibility

It was found that the experimental and control groups before the
educational experiment did not differ significantly according to the
statistical indicators of social responsibility in education groups
(p > 0.05).
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Overall RM MANOVA established a significant effect of an
education programme on senior sport school age students’ social
responsibility education in educational groups, i.e., the influence of
group by time interaction was significant (Wilks Lambda = 0.83; F
(3,41) = 2.95; p = 0.04; partial #* = 0.17; P = 0.65).

Univariate tests of RM MANOVA confirmed the significant
effects of the educational programme on senior sport school age
students’ social responsibility education: after the end of the educational
experiment, the experimental group students had more developed
respect (p <0.005), social responsibility in training and competition
situations (p < 0.005), social responsibility in life situations (p < 0.05),
and have more developed general level of social responsibility (p <

0.05) (Table 3).

Table 3. The statistical indicators of social cognitive skills among senior high
school age students in physical education groups before and after the

educational experiment (M + SD)

Univariate tests of
i RM MANOVA
Experimental group Control group
Social
responsibility Group x Time
Before After Before After F 2
experiment | experiment | experiment | experiment P n
Social 476+051 | 527+055 | 473046 | 4744034 | 6.14 | 0.017 | 0.12
responsibility
Components of social responsibility
Respect 489+054 | 549+041 | 489+0.57 | 489+051 | 7.39 | 0.009 | 0.14
ﬁ:};‘{r‘%a”d 467+0.75 | 511072 | 4624049 | 4614037 | 295 | 0.093 | 0.06
Social
responsibility
intrainingand | 4.76+0.55 | 536+0.59 | 4.73+0.46 | 474+042 | 7.72 | 0.008 | 0.15
competition
situations
Social
resbonsibility | 4774054 | 5194061 | 473+052 | 4724037 | 346 | 0.070 | 0.07
situations

Notes. (M = SD) — mean and standard deviation; (npz) — effect size.
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3.2.2 Qualitative data

An analysis of the parents' interviews suggests that the
development of social responsibility among students in sports schools in
children's and youth sports schools will be effective if a
multidimensional model of social responsibility is applied. Comparing
the control and experimental groups of categories, the approach to social
responsibility and its education in sports schools was revealed. Parents
of the control group described social responsibility as a common goal of
all members of the organization, which has little to do with the concept
and description of social responsibility presented in this study.
Meanwhile, the category formed by the parent group of the
experimental group states that social responsibility is a responsibility
based on moral values and caring for others. The description of social
responsibility given by the parents of the experimental group is close to
the conception of the development of social responsibility presented in
our survey, because, as in our survey, moral values and care for others
are singled out. Similarly, the parent's statements made it possible to
form a category in which responsibility and commonality contribute to
the common goal. Attempts were made to reveal the parental attitude
towards the development of social responsibility in sports schools, as
the parents of the control group had a negative or unclear effect of
social responsibility education due to sporting results, while the
experimental group's parents had a positive attitude towards the
interaction of sports and social responsibility. Based on these results,
we can assume that the parents from the experimental group were
properly acquainted with the curriculum and their experiences from the
social responsibility education program were positive.

In our parents' interview we also sought to reveal changes in
socially responsible behavior after the educational period. Comparing
the results of the control and experimental groups, it was found that the
parents of the control group indicated a lack of socially responsible
behavior with other people as well as with the parents themselves,
claiming that the behavior of the students (the curriculum was not
applicable) remained unchanged, but noticed a changed attitude towards
respect for authority, increased self-esteem and not others. The
statements of the parents of the experimental group made it possible to
form a category of respectful and caring behavior towards other people,
as well as the category of positive attitude towards the development of
social responsibility in sports schools and the category of socially
responsible parenting.
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Summarizing the results of the interview, we can say that the
experimental group members have a deeper insight into social
responsibility. Their attitude is closer to the concept of social
responsibility presented in this study and is more expressed in socially
responsible behavior changes than in the control group.
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4. DISCUSSION

The research results obtained during the educational experiment
allow us to propose that the hypothesis has been proved. Since the social
responsibility of the sports school students in the quantitative study in
most scales was statistically significant, a qualitative study was
conducted to understand the deeper understanding and to treat the
results of the whole study more comprehensively, giving it an overview.
An analysis of the parents' interviews suggests that the development of
social responsibility among students in sports schools if a
multidimensional model of social responsibility is applied. Comparing
the control and experimental groups of categories, the approach to social
responsibility and its education in sports schools was revealed. Parents
of the control group described social responsibility as a common goal of
all members of the organization, which has little to do with the concept
and description of social responsibility presented in this study.
Meanwhile, the category formed by the parent group of the
experimental group states that social responsibility is a responsibility
based on moral values and caring for others. The description of social
responsibility given by the parents of the experimental group is close to
the conception of the development of social responsibility presented in
our survey, because, as in our survey, moral values and care for others
are singled out. Similarly, the parent's statements made it possible to
form a category in which responsibility and commonality contribute to
the common goal. Attempts were made to reveal the parental attitude
towards the development of social responsibility in sports schools, as
the parents of the control group had a negative or unclear effect of social
responsibility education due to sporting results, while the experimental
group's parents had a positive attitude towards the interaction of sports
and social responsibility. Based on these results, we can assume that the
parents from the experimental group were properly acquainted with the
curriculum and their experiences from the social responsibility
education program were positive. The results of our educational
experiment do not contradict the data of other authors (Carter, 2009;
Gordon, 2007; Leliugiené, 2012; Race, 2011) and the conclusion that it
is appropriate to implement similar programs of social responsibility
education.

The study, conducted with 11-12 year old young football players,
revealed that after personal and social responsibility educational
programs, students' social responsibility increased, but there was no
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change in personal responsibility (Cryan & Martinek, 2017). Analyzing
the possibilities of combining social responsibility education and sport
education revealed that the development of social responsibility and
sports education can be combined together. When the athletic education
takes into account the goals of social responsibility development, it is
evident that students engage in well-developed sports education
programs by performing the roles selected in the classroom, students
can show respect for others, strive to engage, initiate self-learning, and
care for other students. The group has a variety of competences and
experience for a team that provide students with an excellent
opportunity to practice personal and social responsibility. With the
ultimate goal of transferring learning to other areas of life, it can be seen
that the vast majority of learning experiences can be potentially applied
to other situations of student life (Gordon, 2009).

Analyzing the impact of social responsibility education among
students of sports schools and explaining the links between quantitative
and qualitative research, the attempt is made to reveal a deeper attitude
towards the development of social responsibility. Applying mixed
research integration, an attempts were made to reveal the interactions
between the results of a quantifiable experimental group survey among
students and interviews with parents. Interviews with parents revealed
an interaction between how students in an experimental group perceive
social responsibility and its development, as well as socially responsible
behaviors. After identifying interactions between post-educational
experimentation, statistically significant improvements in social
responsibility indicators and subcategories of parental interviews in the
experimental group revealed that the perceived component of social
responsibility is related to the positive parent's view of the interaction
between social responsibility and sports activities, integration with
sport, with an interest in the environment and the importance of moral
values; Consciousness characteristic are related to respect and
consciousness, as well as through the development of social
responsibility through the development of behavior and consciousness,
sense of responsibility, respect, consciousness; The positive behavioral
component is related to social responsibility in the development of
behavior and consciousness also caring and helping; The levels of
social responsibility are relate to the revealed category of respect and
respect for others, caring and helping, care for others and responsibility
for others.
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The relationship of the qualitative research interaction with the
results of the quantitative research was confirmed by the impact of the
social responsibility education program among students of the
experimental group. Based on the established relationships between
guantitative and qualitative research, we can propose that the impact of
social responsibility education has been revealed both in qualitative and
quantitative research. The integration of the mixed research
(quantitative and qualitative) data is presented in Figure 2, which
reflects how the six quantitative research factors (perceived social
responsibility, consciousness, values, volition, positive behavior, social
responsibility) are supplemented by qualitative data.
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CONCLUSIONS

1. After the theoretical substantiation of the assumptions for the senior
sport school age students’ social responsibility education and the
structure of the social responsibility structure it appeared that:

The development of social responsibility among students of sport
schools can be implemented on the basis of the ideas of moral
development, social cognitive, humanistic and social
constructivism theories.

An analysis of the concepts and definitions of responsibility and
social responsibility revealed that social responsibility could be
described as an integral personality characteristic, expressed in
moral and ethical behavior, the adoption of conscious norms of
society, the basis of attitudes and values, the expression of
volition and perception of the consequences of the activity itself
person and other people.

The theoretical basis for the structural structure of the social
responsibility education of sports schools has revealed that the
multidimensional structure of the social responsibility construct
makes sense that the following components of social
responsibility are important for the development of the social
responsibility among students in sport schools: perceived social
responsibility, values, consciousness, volition and positive
behavior. Educational expression among all components of social
responsibility represent achieved level of social responsibility.

. Theoretically based model of social responsibility education for

students of sports schools and its developed social responsibility
education program:

Research literature review and the generalization of results
allowed distinguishing the social responsibility five different
components, such as components of a multidimensional construct
(sub-components), which is a multidimensional model of social
responsibility education for students of sports schools.

The program of social responsibility education for sports school
students is based on the theoretically based model of social
responsibility education for sports school students.

Developing social responsibility components and sub-components
through the following stages of education: presentation of
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subcomponent, practical test of subcomponent, feedback,
reinforcement of subcomponent.

e Social responsibility of different components and subcomponents
were developed using the following methods of education: group
discussion, demonstration, small groups, sensitive training, role
play, case study analysis, agility games, imagination training.

3. The following social responsibility peculiarities of sports school
students were identified:

e 17 — 18 years old students have a more developed general level
of perceived social responsibility and a positive attitude towards
the importance of social responsibility, social activity, moral
self-consciousness and members of the sports team than football
players aged 15-16.

e 17 — 18 years old students have higher general consciousness
level, were more able to strive their goal and have higher level of
dependability than football players aged 15-16.

e 17 — 18 years old students have more developed prosocial
behavior with teammates than 15 — 16 years old students.

e 17 — 18 years old students have a more generalized level of social
responsibility and more concerned with others, social
responsibility is more pronounced both in training and
competition, and in life situations than football players aged 15-
16.

4. Educational experiment showed the effect of social responsibility
education programme among senior sport school age students in
education groups for the senior sport school age students’ social
responsibility (learning) in education groups: the multidimensional
social responsibility education programme applied during the
educational experiment had a statistically significant (p < 0.05) effect
on the components of the experimental group senior sport school age
students’ positive attitude towards the importance of social
responsibility, towards public activities, towards social activity,
towards social responsibility in sport, towards sporting activities,
towards moral self-consciousness, towards members of a sports
team, general level of perceived social responsibility, competence
values, moral values, orderliness, dependability, general level of
consciousness, courage, self-control, prosocial behavior with
teammates, prosocial behavior with rivals, respect, social
responsibility in training and competition situations, social
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responsibility in life situations and have more developed general
level of social responsibility in education groups. The findings of the
educational experiment confirmed our research hypothesis that the
application of our specially prepared education programme would
allow expecting more developed social responsibility among senior
sport school age students in education groups.

e An interview with parents revealed that the experimental group's
parents had a deeper insight into social responsibility and its
development in sports schools and more pronounced changes in
socially responsible behavior than those in the control group. The
parental approach of the experimental group was more in line
with the concept of social responsibility presented in this paper.

o After identifying interactions between the socially responsible
indicators and the experimental group parent interview data after
the educational experiment, it has been disclosed that the
perceived component of social responsibility is related to the
positive parent's view of the interaction between social
responsibility and sports activities, integration with sport, with an
interest in the environment and the importance of moral values;
Consciousness characteristic are related to respect and
consciousness, as well as through the development of social
responsibility through the development of behavior and
consciousness, sense of responsibility, respect, consciousness;
The positive behavioral component is related to social
responsibility in the development of behavior and consciousness
also caring and helping; The levels of social responsibility are
relate to the revealed category of respect and respect for others,
caring and helping, care for others and responsibility for others.
The relationship of the qualitative research interaction with the
results of the quantitative research was confirmed by the impact
of the social responsibility education program among students of
the experimental group. Based on the established relationships
between quantitative and qualitative research, we can propose that
the impact of social responsibility education has been revealed
both in qualitative and quantitative research. The integration of
the mixed research suggests that in one context (workout,
competition) developed socially responsible personality traits can
be transferred to other contexts.
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SANTRAUKA

Temos aktualumas grindziamas sporto konkurencingumo ir
orientacijos ] save tyrimy duomenimis, kurie atskleidé, kad
konkurenciné sporto aplinka ir orientacija ] save skatina amoraly ir
neetiSka elgesj tiek savo tiek ir kity Zmoniy atzvilgiu (Bussey, 2008;
Jewell, 2011; Kavussanu, Seal, & Phillips, 2006; Romand, Pantaleon, &
Cabagno, 2009; Shields, Bredemeier, LaVoi, & Power, 2005; Stanger,
Kavussanu, & Ring, 2012). Sportinis rengimas paveikia daugelj sporto
mokykly mokiniy. Yra siekiama, kad ateityje jaunieji sportininkai
laiméty olimpinius zaidyniy, pasaulio ar Europos ¢empionaty medalius,
bet i§ daugelio tai pavyks padaryti tik keletui. Mes nepagalvojame apie
sportinio rengimo poveiki mokiniams, kurie netaps profesionaliais
sportininkais. Kokiais Zzmonémis mes juos iSugdysime? Kokig zyme
jiems paliks sportas? Mes turime suprasti sporto galig ir tai, kad sporto
reik§mé yra didesné negu tik susikoncentravimas j laiméjimus (Carter,
2009). Socialiai neatsakingas elgesys, piktnaudziavimas alkoholiu ir
smurtas yra rimtos socialinés problemos, o toks elgesys yra
problematiskas sporto kultiiros objektas (Malnati et al., 2016).

Pastaraisiais metais, didelio tyréjy démesio sulauké moralaus
elgesio tyrimai sporto srityje (Kavussanu, 2012). Atskleista, kad
sportinés veiklos metu, sportininkai uzsiima jvairiomis antisocialaus
elgesio veiklomis, tokiomis kaip bandymas suZeisti savo varzova,
suk¢iavimas ir gincai su teis¢jais (Kavussanu et al., 2006; Shields et al.,
2005) taip pat ir prosocialiomis veiklomis kaip antai pagalba kitiems
zaidéjams, pagalba susizeidus arba patyrus trauma, palaikymas ir
padrgsinimas komandos draugy (Kavussanu & Boardley, 2009).

Sportas yra socialiné aplinka, kurioje sportininkai sgveikauja
vieni su kitais ir ten jie gali jgyti neigiamos patirties, jeigu yra siekiama
laiméti  tokiomis priemonémis kaip nesaziningumas su kitais
sportininkais, apeliavimas | teiséjy sprendimus arba kerStavimas
varzovams. Kita vertus, socialinis sporto kontekstas (sporto mokyklos,
kuriose vykdomos socialinés atsakomybés ugdymo programos) leidzia
patirti pozityvaus elgesio sportinéje veikloje patyrima, kai paskatinamas
komandos draugas po nesékmingo zaidimo arba pagalba susizeidus
varzovui (Hayden, 2010; Hellison, 2011; Kavussanu & Boardley, 2009).

Socialiai atsakingy jstaigy ir organizacijy (musy atveju — Sporto
mokykly) nauda visuomenei, valstybei, aplinkai yra $iy dieny diskusijy
centras visais visuomenés lygmenimis. Taciau individas, kaip asmuo,
kuris pirmiausia yra Seimos ir tik paskui kiekvienos bendruomenés,
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organizacijos, istaigos, visuomenés, valstybés dalis, kol kas yra tarsi
ignoruojamas ir paliekamas ,,gyventi sau“ (Leliugiené, 2012), o taip gali
atsitikti, jei sporto mokykloje socialinés atsakomybés ugdymui bty
skiriamas nepakankamas démesys.

Kaip leidzia teigti mokslinés literatiiros analizé, néra vieningy
jaunyjy sportininky ugdymo principy susijusiy su socialinés
atsakomybés ugdymu, nes Siuo pozilriu egzistuoja skirtingi pozitriai
(Cémez-Marmol, Martinez, Sanchez, Valero, & Gonzalez-Villora,
2017). Pirmojo pozitrio Salininkai (Bredemeier, Shields, & Shields,
1986) mano, kad sportas pats savaime yra socializacijos ir vertybiy
ugdymo procesas, nes tai atitinka olimpiniy vertybiy ideologija. Antrojo
poziiirio S$alininkai, prieSingai, pasteb&jo, kad jaunyjy sportininky
ugdymo programos paprastai atkuria stereotipus ir priesiska sporto
aplinka, kuriai biidingi antisocialiis ir smurtiniai veiksmai bei pozitris ir
vertybés, kurios negali padéti ugdyti socialiai atsakingy asmenybiy.
Taciau yra tarpiné pozicija, kuri teigia, kad jaunyjy sportininky
ugdymas gali turéti teigiamg arba neigiamg jtakg jauniesiems
sportininkams, priklausomai nuo tam tikry salygy, o §i pozicija atspindi
daugumos S$iuolaikiniy sporto psichology ir edukology nuomones
(Brewer, 2009; Eklund & Tenenbaum, 2014; Sanchez & Mosquera,
2011).

Galima manyti, kad teorija, jog sportas ir fiziné veikla turi
potencialo ugdyti asmenybe, yra laikui nepavaldi idéja. Idéja, kaip
potencialy buda socialinei atsakomybei ugdyti, iSplétoja tyréjai,
igyvendindami programas, grindziamas fizine veikla ir sportu
(Collingwood, 1997; Gordon, 2010; Hellison, 2011; Siedentop, 1991).
Beje, pritariant Siam potencialui, turima omenyje, kad rezultatai
nepasiekiami paprascCiausiai dalyvaujant sportinéje veikloje. Kad viskas
pavykty, programos turi aiSkiai identifikuoti pozityviaja socialing raida,
kaip geidziamiausig prioriteta, ir turi buti kruopsc¢iai organizuotos, kad
padidinty galimybe tam pasiekti (Shields & Bredemeier, 2001).

Remiantis sportu, kaip moralaus ir etisko elgesio ugdymo
potencialu, teoriné bei praktiné socialiai atsakingos asmenybés ugdymo
modelio paieSka ir jo taikymas iSlieka svarbiu klausimu, siekiant ugdyti
sporto mokyklos mokiniy socialing atsakomybe.

Moksliné problema

Disertacinio tyrimo mokslinés problemos aktualumg pagrindzia
Sios aplinkybés:

1. Socialinés atsakomybés (toliau SA) tyrimy vienpusiskumas.

37



Atlikta daug tyrimy, kuriuose buvo tiriamas vaiky ir jaunimo
socialinés atsakomybés ugdymas per kiino kultiiros pamokas, taciau
néra publikacijy, kuriose bty analizuotas socialiai atsakingos
asmenybés ugdymas sporto mokyklose.

2. Socialinés atsakomybés tyrimy trikumas Lietuvoje.

Daug SA jdiegimo pavyzdziy ir jy tyrimo darby buvo atlikta JAV.
Taciau tarp JAV ir Lietuvos yra daug ryskiy kultiiriniy skirtumy. Néra
atlikta SA tyrimy, nagrin¢janciy ugdyma Lietuvos kontekste.

3. 84 jdiegimas tarp mokiniy, kurie nepriklauso rizikos grupéms.

Dauguma tyrinéjimy atlikta tose programose, kur mokiniai
priklauso rizikos grupéms. Tokiy mokiniy identifikavimas yra
grindziamas faktoriais, kaip skurdo problemos, ir daugeliu atveju
nukreipimu i§ nepilnameciy teisiniy programy. Buvo vykdytas tik
siauras  tyring¢jimas nagring¢jant modelio poveiki mokiniams,
nepriklausantiems jvairioms rizikos grupéms.

4. Probleminé situacija, kuriai spresti tritksta tam tikry mokslo
Ziniy.

Iki Siol néra sukurta modelio, kuriuo buty galima remtis ugdant
socialiai atsakinga asmenybe per sportine veikla.

Atlikta literatiiros S$altiniy analizé, taip pat moksliniy tyrimy,
susijusiy su sporto mokykly mokiniy socialinés atsakomybés ugdymu
problematika ir stoka, iSkelia esminj probleminj Kklausima — Kaip
parengta edukaciné programa pagal sukurta socialiai atsakingos
asmenybés ugdymo modelj Siuolaikinés visuomenés sglygomis padéty
ugdyti sporto mokykly mokiniy socialing atsakomybe?

Tyrimo objektas — sporto mokykly mokiniy socialinés
atsakomybés ugdymas.
Tyrimo hipotezé - sporto mokykly mokiniy socialinés

atsakomybés ugdymas vaiky ir jaunimo sporto mokyklose bus
veiksmingas, jeigu bus pasitelktas daugialypis modelis (taikant ugdymo
programq pagal sukurtq daugialypi ugdymo modelj, galima tikétis
didesnés sporto mokykly mokiniy socialinés atsakomybés).

Tyrimo tikslas — atskleisti sporto mokykly mokiniy socialinés
atsakomybés ugdymo ypatumus.

Tyrimo uZdaviniai:

1. Atlikti tarpdisciplining socialinés atsakomybés sampratos
analize, pagrindZiant svarbiausias sgvokas, adekvacias analizuojamam
fenomenui ir teoriSkai pagrjsti konstrukto ,socialiai atsakinga
asmenybe* strukturg.
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2. Teoriskai pagristi sporto mokykly mokiniy socialinés
atsakomybés ugdymo modelj ir pagal jj parengti sporto mokykly
mokiniy socialinés atsakomybés ugdymo programa.

3. Nustatyti futbolo sporto mokykly jaunuéiy ir jauniy socialinés
atsakomybés ypatumus.

4. Ugdomuoju eksperimentu jvertinti futbolo sporto mokyklos
mokiniy socialing atsakomybe prie§ ugdymo programa ir po jos, siekiant
nustatyti ugdymo programos veiksminguma.

Disertacijos mokslinis naujumas. Disertacijoje pateikiamas
pagristas daugialypis sporto mokykly mokiniy socialinés atsakomybés
ugdymo modelis. Pagrista originali sporto mokykly mokiniy socialinés
atsakomybés ugdymo tyrimo metodologija. Sukurta ir wvaliduota
daugialypé sporto mokykly mokiniy socialinés atsakomybés ugdymo
programa. Surinkta mokslui naudingy empiriniy duomeny — atskleisti
sporto mokykly mokiniy (skirtingy amziaus grupiy) socialinés
atsakomybés ypatumai. Ugdomuoju eksperimentu nustatytas sporto
mokykly mokiniy socialinés atsakomybés ugdymo programos poveikis
sporto  mokykly mokiniy socialinés atsakomybés komponenty ir
subkomponenty ugdymui(si).

Disertacijos praktinis reikSmingumas. Sukurtas sporto
mokykly mokiniy daugialypis socialinés atsakomybés ugdymo modelis
ir jo tyrimo metodologija, leidzianti tirti sporto mokykly vyresniojo
amziaus mokinius ir plétoti jy socialinés atsakomybés komponentus ir
subkomponentus. Sukurta ir wvaliduota sporto mokykly mokiniy
daugialypé socialinés atsakomybés ugdymo programa gali biti
integruojama j sporto mokykly mokiniy ugdymo programas bei
neformaliosios sportinés veiklos turinj. Disertacinio darbo iS$vados,
praktinés rekomendacijos, empiriniy tyrimy duomenys, gauti atlickant §j
disertacinj tyrima, gali biti naudingi pedagogams, sporto, sveikatos ir
kity sri¢iy specialistams, analizuojantiems jaunyjy sportininky
socialinés atsakomybés ugdymo plétotés klausimus ir praktiSkai
jgyvendinantiems socialinés atsakomybés ugdyma. Tuo tarpu,
mokslininkai ir tyr¢jai Siuo darbu galés remtis toliau tyrinédami
socialinés atsakomybés ugdymo problemg ugdant jaunuosius
sportininkus ar kituose sportinés veiklos kontekstuose.
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ISVADOS

1. TeoriSkai pagrindus sporto mokykly mokiniy socialinés

atsakomybés ugdymo prielaidas ir socialinés atsakomybés ugdymo
strukttra iSryskéjo, kad:

Sporto mokykly mokiniy socialinés atsakomybés ugdymas gali
buti jgyvendintas remiantis moralinés raidos, socialinés
kognityviosios, humanistinés bei socialinio konstruktyvizmo
teorijy idéjomis.

Atsakomybés bei socialinés atsakomybés sampraty Dbei
apibrézimy analizé atskleidé, kad socialiné¢ atsakomybé galéty
biti apibidinta kaip integratyvi asmenybés savybé, pasireiskianti
moralés ir etikos principais pagrjstu elgesiu, sgmoningu
visuomenés normy priémimu, poziiiriy ir vertybiy pagrindu,
valios iSraiSka bei suvokimu, kokias pasekmes turi vykdoma
veikla paciam asmeniui ir kitiems zmonéms.

Teoriskai pagrindus sporto mokykly socialinés atsakomybés
ugdymo konstrukto struktiirg iSrySkéjo, kad socialinés
atsakomybés konstrukto daugialypé struktiira jprasmina idéja, kad
sporto mokykly mokiniy socialinei atsakomybei ugdyti yra
svarblis Sie socialinés atsakomybés komponentai: suvokta
socialiné atsakomybeg, vertybés, samoningumas, valia ir pozityvus
elgesys. Visy socialinés atsakomybés komponenty ugdymo
iSraiSka yra pasiektas socialinés atsakomybés lygis.

2. Teoriskai pagristas sporto mokykly mokiniy socialinés

atsakomybés ugdymo modelis ir pagal ji parengta socialinés
atsakomybés ugdymo programa:

Mokslinés literatiiros analizés ir tyrimy rezultaty apibendrinimo
pagrindu iSskirti penki skirtingi komponentai, kaip daugialypio
konstrukto komponentai (jie dar yra sudaryti i§ daliy —
subkomponenty), kurie sudaro daugialypj sporto mokykly
mokiniy socialinés atsakomybés ugdymo model;.

Sporto mokykly mokiniy socialinés atsakomybés ugdymo
programa sukurta remiantis teoriSkai pagristu daugialypiu sporto
mokykly mokiniy socialinés atsakomybés ugdymo modeliu.
Socialinés atsakomybés komponentai ir subkomponentai plétoti
pasitelkiant Siuos ugdymo etapus: ugdomo subkomponento
pristatymo, praktinio iSbandymo, griztamojo rySio teikimo ir
jtvirtinimo.
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e Socialinés atsakomybés komponentai ir subkomponentai per
sporto mokykly mokiniy uzsiémimus - treniruotes ugdomi,
pasitelkiant Siuos ugdymo metodus: demonstravimo, vaidmeny
atlikimo, mazyjy grupiy, judriyjy zaidimy, jautriosios treniruotés,
atvejo situacijos analizés, vaizduotés treniruotés ir grupés
diskusijos.

3. Nustatyti tokie sporto mokykly mokiniy socialinés atsakomybés
ypatumai:

e 17 — 18 mety futbolininkai pasizymi labiau i$siugdytu bendruoju
suvoktos socialinés atsakomybés lygiu bei teigiamu poziiiriu |
socialinés atsakomybés svarba, socialinj aktyvumg, moraling

savivokg ir sporto komandos narius nei 15 — 16 mety
futbolininkai.
e 17 — 18 mety futbolininkai pasizymi aukstesniais bendrojo

samoningumo rodikliais, pasizymi didesniu tikslo siekimu ir yra
pareigingesni nei 15 — 16 mety futbolininkai.

e 17 — 18 mety futbolininkai pasizymi labiau prosocialiu elgesiu su
komanda nei 15 — 16 mety futbolininkai.

e 17 — 18 mety futbolininkai pasizymi auks$tesniu bendruoju
socialinés atsakomybés lygiu, didesniu ripinimusi Kkitais,
socialin¢ atsakomybé¢ labiau pasireiskia tiek treniruociy ir varzyby
metu, tiek ir gyvenimiskose situacijose nei 15 — 16 mety
futbolininky.

4. Ugdomuoju eksperimentu nustatytas sporto mokykly mokiniy
socialinés atsakomybés ugdymo programos poveikis futbolo sporto
mokykly mokiniy socialinés atsakomybés ugdymui(si): ugdomojo
eksperimento metu taikant daugialype socialinés atsakomybés
ugdymo programa statistiSkai reikSmingai (p < 0,05) sustipréjo
eksperimentinés grupés sporto mokykly mokiniy teigiamas pozitiris
] socialinés atsakomybés svarba, | visuomening veikla, i socialinj
aktyvumg, | socialing atsakomybe¢ sportingje veikloje, i sporting
veiklg, j moraline savivoka, taip pat sustipréjo bendrasis suvoktos
socialinés atsakomybés lygis, tvarkingumas, pareigingumas,
bendrasis sagmoningumo lygis, geb¢jimy ugdymo vertybiy raiska,
moraliniy vertybiy raiSka, drgsa, savitvarda, prosocialus elgesys su
varzovais, pagarba kitiems, rlpinimasis kitais, socialiné
atsakomybé treniruoCiy ir varzyby metu, socialiné atsakomybé
gyvenimiSkose situacijose ir bendrasis socialinés atsakomybés

lygis.
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e Interviu su tévais atskleidé, kad eksperimentinés grupés tévai
pasizyméjo gilesniu pozitiriu | socialing atsakomybe ir joS
ugdymg sporto mokyklose bei labiau iSreikStais socialiai
atsakingo elgesio pokyciais nei kontrolinés grupés tiriamieji.
Eksperimentinés grupés tévy poziiiris labiau atitiko Siame darbe
pateikta socialinés atsakomybés ugdymo koncepcija.

e Nustacius saveikos rySius tarp po ugdomojo eksperimento
statistiSkai reikSmingai pageréjusiy socialinés atsakomybés
rodikliy ir eksperimentinés grupés tévy interviu duomeny, buvo
atskleista, kad suvoktos socialinés atsakomybés komponentas yra
susijes su teigiamu tévy poziiriu j socialinés atsakomybés ir
sportinés veiklos sqveikq, su integravimu su sportu, su platesniu
poZiuriu § visuomene, su moraliniy vertybiy svarba ir socialinés
atsakomybés ugdymo pagalba wugdant pozityvy elgesj ir
sgmoningumg. Samoningumo savybés yra susijusios su
pagarbaus elgesio ir sgmoningumo padidéjimu, taip pat su
socialinés atsakomybés ugdymo pagalba ugdant pozityvy elgesj ir
sgmoningumg, atsakingumo pojuciu, pagarba tévams ir
bendruoju  sgmoningumo  padidéjimu;  pozityvaus elgesio
komponentas siejasi su socialinés atsakomybés pagalba ugdant
elgesj ir sqgmoningumq bei ripinimgsi artimgja aplinka.
Socialinés atsakomybés lygis siejasi su atsakingumo pojiciu,
pagarba tévams, rapinimusi artimgja aplinka, ripinimusi kitais ir
atsakingumu uz kitus. Nustatyti kokybinio tyrimo saveikos rySiai
su kiekybinio tyrimo rezultatais patvirtino socialinés atsakomybés
ugdymo poveikj eksperimentinés grupés mokiniams. Remdamiesi
nustatytais kiekybinio ir kokybinio tyrimo sgveikos rysiais,
galime teigti, kad socialinés atsakomybés ugdymo poveikis buvo
atskleistas tiek kiekybinio, tiek ir kokybinio tyrimo metu. MiSraus
tyrimo rezultatai sudaro prielaida, kad viename kontekste
(treniruotés, varzybos) iS(si)ugdytos socialiai atsakingos
asmenybés savybés gali buti perkeliamos j Kitus kontekstus.
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