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A. Introduction

The European Standards and Guidelines (ESG) folitQ@asurance in the European Higher Educationafgets
out the following standard:

Institutions should ensure that they collect, amalgnd use relevant information for the effective
management of their programmes of study and ottiviges. (ESG: Part 1: 1.6 Information
systems)

In accordance with the Lithuanian law on Higher &ation and Research, dated 30 April 2009 (No XIjz4#] in
compliance with Order No. 1-94 of 30, October 209 External Evaluation Team (EET) appointed byGkatre
for Quality Assessment in Higher Education has ceotetl an Evaluation of the study programm8&auial
Pedagogy(state code: 612X10003) which is offered by thialidnian Academy of Physical Education (here after
LAPE) in Kaunas.

In conducting their evaluation of the Study Progmsemthe EET have applied the methodological guidsli
developed by the Centre for Quality Assessmentigihét Education to implement provisions of the @ide.
ISAK-1652 of 24 July 2009 of the Minister of Educatand Science “On the approval of the descriptibtine
procedure for the external assessment and acdreditd study programmes” (Official Gazette, 2008@,. 96-
4083), following the Law on Science and StudiethefRepublic of Lithuania (Official Gazette, 2008). 54-
2140).

The EET would like to pay tribute to the Centre Quality Assessment in Higher Education in Lith@aand most
especially to the Director of the Centre and toDieputy Head of the Quality Assessment Division tfie support
given to the EET before and throughout the visititbuania.

The External Evaluation was conducted in the pefiegtember 2010 through to April 2011 with in-coynt
evaluation taking place during the period of Novem®f' to November 2% 2010. The Evaluation included a one-
day field visit to LAPE on 2% of November, 2010.

This Final Evaluation Report does not necessadhaphrase or re-present the range of informatiesgmted in the
Self Assessment Report (SAR) of the Self Assess@emip (SAG). Instead, it focuses on issues rdiséttle SAR
as well as raising some issues not addressed BARe but which came to the attention of the EEfirduthe
course of the Team'’s visit to the institutes irhLignia and specifically, during the course of thklfvisit to LAPE.

We would like to express appreciation to the autiesrof LAPE for the manner in which we were reeel during
our visit and for the manner in which our queriad aur exploration of various key issues were agk#é in a
professional way by those with whom we came in actrait LAPE.

In addition to its examination of the SAR, the E&llected information, data and evidence on whichase its
conclusions in the course of the field visit thrbugeetings and looking into the study materials @thér means.
The EET had meetings with:

= The administrative staff of LAPE

= The SAG responsible for the preparation of the SAR

= The teaching staff

= The students

= The graduates

= The employers of those who have graduated fronpithgramme

The EET visited the study facilities of LAPE (clessms, library, computer services, laboratories,) eind
examined and familiarized itself the students’ Ifivarks, examination material, etc.

At the end of the field visit, the initial impressis of the team were conveyed to the teaching ctalfe
programme.

EET Comments regarding the SARS and additional infamation
The SAR presented by LAPE is dated 2008 While thR States that the SAG was composed of adminigéati

staff, lecturers from the faculty, social partnansl students of the faculty, there is no statemgmnd how often the
SAG met, nor is there any indication of how it wahbut its work.



It quickly became clear to EET that the SAR hadhbegtten in accordance with the older guideliné2@08 and
not in accordance with the official 2009 guidelinéshe Centre for Quality Assessment in Higher ¢&dion
(Lithuania) which EET was expected to apply. Hilyj, it was difficult for EET to understand whyetiprescribed
model was not followed.

From the EET’s discussions, it became clear thigtlay in processing the SAR had created signifidéficulties
for the evaluation process. The failure to preggotmation in accordance with the 2009 guidelinesle the task
of the EET extremely difficult. In particular, tiiect that the structure of the SAR did not folldve tstructure
proposed in the new guidelines. This made it diffifor the EET to find relevant information andrimany
instances the information sought was not preseattad or else was not presented in the mannelinejuAs a
consequence, the EET expressed its concerns @etfiiee for Quality Assessment in Higher Educatioout the
legitimacy of applying 2009 standards to a 2008 SAR

When the EET convened in Vilnius in November 20i@;as clear that it would be impossible to evadutiie

programme at LAPE using the 2009 guidelines, dubdabsence of the necessary information in the. 3he

EET were forced to make a judgement at the time jtligement would, of necessity, have had to lgative, due

to the absence of specific responses to issuesiraighe official guidelines being followed by tRET. As a

compromise, the EET agreed with the Centre for @uaksessment in Higher Education that it shoulacped

with the field visits and that the Centre shouldtiethe various institutions to rewrite their SAlRsaccordance

with the official 2009 guidelines. The EET thenisxl the Centre in devising a template for thétin#ons, so

that they could supply the additional informatiohieh EET required in a well-structured manner. ¥ised SAR

using this template was completed by LAPE by tree@nlanuary 2011. The EET appreciates that this ha

generated additional work for the Academy and esg@e its appreciation to the staff of the Academths

account.

The EET then reviewed and analysed this materdihas incorporated its key points in this finallaation

report. On the basis of the totality of informatgupplied, the EET has made its recommendatioredation to the

study programme to the Centre for Quality Assessinedigher Education.

The EET, however, has to stress the fact now theahew evidence seems very accurate and good,daunot be

completely confirmed by an on-site investigatioo.v& do note a discrepancy between the evidenteinew

SAR and the information and evidence we gathereithglour field visit in November 2010.

For that reason this Final Evaluation Report maysthis discrepancy.

LAPE notes that the following fundamental changesebrought forward in this SAR (February 2011):

= An updated programme structure of the year 200&¢Pol No. 8 of the Senate Meeting of 10-APR-2008%
submitted;

= An updated programme structure of the year 2016t@Pol No. 9 of the Senate Meeting of 10-MAY-2010)
was submitted,;

= The aims of the Programme were updated,;

= The outcomes of the Programme were updated anelated:;

= Also, most of the information provided in other tsgs was updated with the aim to reveal the ndéas and
current status of the section as well as to progidemples.



B. Programme Analysis

1. Programme aims and learning outcomes

The programme of Social Pedagogy (State Code 612X3)ds a Bachelor level programme which is offdgd
the Lithuanian Academy of Physical Education (LAPE)

1.1.Programme demand, purpose and aims
1.1.1. Unigueness and rationale of the need for ffregramme

1.1.1.1 Demand for specialists in the labour market

This demand is based upon the guidelines providduki Lithuanian Single Programming Document (Sfébjhe
years 2004-2006 and it is indicated in the plathefMinister of Science and Education put forwarthie Law on
Minimum and Medium Supervision of the Child (Ordiw. ISAK — 2244, 2007), which is focusing on the
establishment of Children Socialization Centregdrious Lithuanian regions.

Together with the Concept of Social Pedagogue ThgifOrder NoJSAK — 1441, 2004) and the Regulation of
Teacher Training (Order NdSAK — 3363, 2008) these regulating documents sobate the need for this study
programme. The demand for social pedagogues ididitidd by institutions of the education systermeyal
education schools, early rehabilitation instituppreschool education and children social edutétistitutions,
etc.

The demand for the Graduates of the Social Pedagfogy programme provided by LAPE is substantiatethe
Law on Physical Education and Sports (No. I-11®B5) and by provisions of the Physical Educatioth Sports
Strategy 2005-2015, where the following is stat&tie national physical education and sports podingourages
to organize favourable conditions for the formatidipersonalities of young people and their preguamial
attitudes. The contents of physical education Enegne and the physical education process itselststiplents
acquire personal, social, cognitive and culturahpetence whilst integrating into the rapidly chauggi
environment and closely relate to the health carliind experience of the educated people as wéliear needs,
self-expression and purposeful aim to succeedinitrg and avoid possible social isolation”.

1.1.1.2.Demand for the programme among applicants

Thenumber of applicants and applicants of any pridotpne place increased during 2006-2009, but dseckin
2010. The programme is on demand according toeth@lfack data from representatives of professional
associations, graduates, teachers, students, pacinkers and employers.

1.1.1.3.Position of the programme among other study programmes

This programme is also offered by Vilnius Pedagalginiversity, Klaigda University, Siauliai University and
Kaunas University of Technology.

The uniqueness of the programme LAPE is its focuthe development of social skills and on the sotuof
psychosocial and children free-time employment [enois, utilizing sports and developing the value®byimpics
(such as honour, honesty, proper relationshipsragote and respect, skills of healthy lifestyle positive attitude
to life, etc.).

1.1.2. Conformity of the programme purpose with timstitutional, state and international directives

1.1.2.1. Correlation of programme purpose with thenission and the development strategy of a higher
education institution

The studyprogrammeSocial Pedagog{NL, |) is related to the mission of LAPE: “to edie, teach and encourage
people of Lithuania, by means of education, studiebactive dialogue and by cooperating with differsports
organizations of Lithuania, to choose differentuas of physical training and sports for healtkragthening and
quality of life improvement and thus complementtte overall education of the society, its sociabgity and
integration into the European culture, scienceeawhomy”.

This is due to the reason that social pedagoguemprd here will contribute to the formation ofealthy society
by taking care of the psychological health of ismbers, shaping a holistic attitude towards hesgfiteading
ideas of a healthy lifestyle, trying to transfee tralues of physical education and sports to egrlite and
forming positive thinking and attitudes towarde liSocialization by means of sports is relevant.

1.1.2.2. Purpose of the programmes intended for aaging regulated professions



The purpose of the first-cycle study progranfdoeial Pedagog{NL, |) is closely related to the requirementsof
Bachelor degree in Educational Studies depictddtiruanian legal acts and in international direesivespecially
the so called®ublin Descriptorg2004).

The purpose of the LAPE programiBecial PedagogyNL, I) is also based on the White Paper on S(807) of
the European Commission: “the development of spdivities by encouraging social inclusion and abci
integration of people from risk groups is the etiséfield of social education and social serviceyision”.

The SAR indicates a variety of aims here to préneepoint that social skills will be required optinttarough a
programme with sports. In itself a structured aoisistent theory, but it does not show how a ragdlarofession
is acquired. During the field visit it did not bene clear how the programme delivers a professigoialg from
study aims to the competences of a professional.cbherence of the programme for this general &idelovering
a professional is not made clear.

1.1.3. Relevance of the programme aims

1.1.3.1. Correlation of the aims with the purposefdahe programme

The aim of the study programme is to ensure tigghduate of the Social Pedagogy study programme IJNL
would have acquired enough professional knowledgeskills, developed a proper set of values, haat v
knowledge about pedagogical issues and educatstigities and could apply the afore mentioned kieolge and
skills in professional activities of a social pedgge as well as acquire other competence levelstddpn the
Description of Teacher Competences (Order No. 1$4K2007)

The purpose of the programme is closely relatdddqgrinciple aim of Social Pedagogy, which is tegare highly
qualified social pedagogues for social work, hawnotficiently good professional competence, capablgork out
difficult tasks while communicating with clientdygents, parents, pedagogues, various institut&ing, and
having a set of values that helps to shape thsetlwdéipproach of the society towards health and thimprove
overall social education and stability of societyintegration into the European culture, sciestedies and the
entire social welfare of the country.

The EET wasn't able to confirm these overall aimgheir effect in the programmes, since these aere not
presented in the former SAR. We wish to expressthi@se aims are important, but seem very widaeir t
ambitions. We doubt the far spreading influencstated in the aims. We advise LAPE to keep to cleachable
aims that can be verified through the results wdients. It is of equal importance that LAPE corsswiith other
universities offering the same programme to compaegrogrammes and to validate the content.

1.1.3.2. Compliance of the aims with the type andh¢ cycle of the studies

The principal objectives of the programme:

1. Provide general undergraduate education.

2. Provide basic knowledge of humanitarian and saiakation.

3. Provide basic knowledge of education studies ardiBp knowledge of social pedagogy, as well a<igpe
skills to determine and solve the problems of thead environment in Lithuania.

4, Shape student skills, competences and sets ofsvedlaged to the values of physical education,tspord
Olympics, focusing on the problems of childreniskigroups.

5. Form permanent needs of learning.

The aims 1, 2 and 5 connect to the requirementtsediirst-cycle of university studies because tinesandicate the

provision of general undergraduate education.

1.2. Learning outcomes of the programme
1.2.1. Comprehensibility and attainability of thedrning outcomes

1.2.1.1. Content of learning outcomes

Thecompetences of the graduates to be acquired iprdggammeSocial Pedagog¢NL, 1) are expressed by
learning outcomes (updated in 2009). They aredistea logical sequence: students first acquiraatedge, then
cognitive and practical abilities and finally trégrsble abilities (Table 1):

Table 1. Learning outcomes
Code Knowledge Code Practical abilitie’s
Al General knowledge of humanitarian and socia C1 | Ability to creatively apply knowledge of varioys




education, which help evaluate political, social subjects in practice
and economic environment
Ability to act independently and work in a team
A2 Basic theories and concepts of philosophy and c2 to solve social problems of other people;
social pedagogy organize and manage social integration of
people through sport
A3 Knowledge of contemporary pedagogy, c3 Ability to keep to professional ethics and
psychology, management and law professional language culture
Knowledge that helps employ holistic attitude in Ability to recognize, determine and critically
learner’s activities, problems and acting interpret social problems using modern
A4 environment (according to the educational C4 education and social education information
contents of the corresponding subject technologies as well as make proper decisions
programme) regarding their solutions.
Knowledge of applying the most recent Ability to initiate and organize the creation of
A5 education and information technologies in C5 social projects and their implementation as well
professional activities as organize sport and cultural activities.
Ability to gather and interpret data (of
A6 Knowledge about the methods of social researc6é correspond|_ng study field); ability to make the
needed decisions and to properly inform both
specialists and non-specialists about them.
Code Cognitive abilities Code Transferable abilities
Ability to find knowledge relevant to Ability o plan one's own activities and a_b|I|ty
Bl ; S D1 to organize the activities of learners, which
professional activities ; . .
would help develop their social adaptation.
Ability to generate ideas, recognize a_nd analyz(_a Ability to communicate and cooperate with
new problems as well as plan strategies for thei . . .
B2 ; ; . E%Z learners, their family members, educational
solution (according to the educational contents 0 T A
: X institutions and other organizations
the corresponding subject programme)
Ability to employ knowledge in context of
B3 professional activities (according to the D Ability to utilize various information
educational contents of the corresponding sub'eci3 technologies and skills in foreign languages
programme)
B4 Ability to constantly develop professional skillg D4 Ability to organize sports activities whilst
of a social pedagogue solving problems of children occupation
Ability to identify the needs and problems of Ability to critically evaluate political, economig
B5 children as well as find optimal ways of solving D5 and social situation and apply theoretic and
them practical knowledge in professional activities.
Ability to carry out a social research: select
adequate research r_nethods, adequate metho is of Ability to constantly broaden knowledge and
mathematical statistics for data processing, ; ) :
B6 . . D6 convey it to others spreading the acquired
analyze and interpret the results received, ;
X experience.
formulate conclusions and document results of
social research.

1 these skills are necessary for successful profeakpierformance as well as in the application ebtitical knowledge when pursuing
practical aims.

2 these abilities are important in order to underbtéwe structure and characteristics of variousaibjand to comprehend the reasons and
consistent patterns of various phenomena.

3 these abilities have broader scope of applicatieey are not limited to the area of activity defirt®y the studied subject.

1.2.1.2. Level of complexity of the learning outcoes

The complexity level of the learning outcomes isquhte considering the kind of studies, their faald being a
first cycle study. Students can obtain the learminggomes during the set period of learning. Tbisctusion was
made based on the data acquired from questionrgives to students and graduates. According toestisd the
duration of the part-time studies (six years) cquddsibly be too long.

The complexity level of the learning outcomes cgpand with the qualification requirements set famtkthe
European and National Qualifications Framework. Eesv the EET finds this statement not proven by the
reasoning in the SAR, where the statement is basexdficial regulations. This is no guarantee fearning
outcomes have the right sequence of complexity. HEE recommends that this is done by connectingisiee
complexity in the learning outcomes to the earentioned Dublin Descriptors.

1.2.2. Consistency of the intended learning outc@ame



1.2.2.1.Learning outcomes at the programme level

The learning outcomes of the programme show ndawend add up to all the required abilities. Tdarhing
outcomes comply with the requirements in a firatleystudy.

Table 2 presents the correlations between the cempes* and the learning outcomes within the progne
Social Pedagogg¢NL, I):

Table 2. Correlations

No. | Activity fields of a social pedagogue Competences acquired by a social pedagogue tﬁggmgé*
assess the environment of a learner and the need|fé\4; A6; B2;
prevention B5; B6; C4

1. Organization of preventive work organize and implement preventive and social A5; B6; C5;
projects and programmes D1; D2; D4
analyze the effectiveness of preventive work B6; C

. . A4; A6; B1;
assess the needs of a learner and his/ her social B2 B5: C4- C1:
problems D5, oo
solve problems related to the integration of socio é; '?:53 E’i c5:

2. Work with learner groups cultural differences D21 oo
organize the activities of children of risk groups A5; C2; C5;
through sport and health improvement D2; D4
assess the effectiveness of social pedagogicalimy s -
on a learner ’ !
evaluate the social environment of the learner fiami gi 322 C4;

. . . . . - B3; C5; D1;
3. Work with families of the learners | organize social support with learner families D2 D5 D6
. . . - A2; A3; A4;
promote positive lifestyle in families C1- C2 D2 D6
coordinate the provision of social pedagogical B3: C2: C3: C4-
Cooperation with teachers and gss!ste}nce by communicating and cooperating with D3: D4
R . institutions
4, institutions that hold influence over AL AD A3
the education of a child communicate and cooperate with learners and othe,r%f B4f C2,'
participants of the educational process D2" D5,' D6"
. . . AG6; B1; B5;
5 Deygl_opment of professmnal carry out the applied activity researches B6- D3-
activities of a social pedagogue evaluate one’s own professional activity B4; DE;D

* - Order No. 1687, 2002, Minister of Educatidegarding Training Standard Ratification of a Sbé&tadagogue
** - study programme content (Table of Subsectich1.1.)

1.2.2.2. Correlation of the learning outcomes at thprogramme level with those at the subject level
The learningputcomes at the subject level are adjusted acaptdithe programme learning outcomes. The
connection is provided in the tables on the negepa

The learning outcomes are logically linked to thbjscts of general education, basic education padial
education, as well as the system of compulsoryfieedchoice subjects. They are also linked witlepwhdent
work of students, practical assignments and préiparaf the bachelor thesis.

The SAR states that after an analysis of the lagrautcomes at the various subject levels it castéted that they
constitute sufficient assumptions for the studémisplement the general learning outcomes at thgramme
level. Some examples are given in the SAR to undéhgs conclusion.

The EET had no possibility to confirm this conctusbecause the former SAR did not present theselations
and links. So we could not investigate the correfabetween programme aims, competences and Igarnin
outcomes at the programme or at the subject level.



Connection between of the compulsory subjects diie study programmeSocial pedagogyNL, 1) updated on April 10, 2009 (Protocol No. &f Senate Meeting)
and the learning outcomes of the study programme

Year Learning outcomes
gfudi Study subject '}:now'lfdgeA —— Cognitive abilities Practlc:sll abilities Draﬁséerabllje abgltlesD .
es 1 12 |3 |a |s A6 Bl1| B2| B3| B4| B5| B6 Clj C2 C3 C4 C5 @6 1121312 |5 |6
| Introduction to Philosophy | x X X X X X X | X X | X
| Foreign Language X X X X X X X X X | X X | X | x | x |x
I Information Technology X | X X X X X X X X [ x [ x [X
| Philosophy of Sciences X X X X X X X X X | X
| Euro integration and X X x X X X X % | x X
globalization
Language Culture and
[ Language for Specific X X X X X X X X X X X | X X | X
Purposes
v Qua_lity Management and X X X X X X X X X X X X X X
Business
| Psychology X X X X X X X X X X | X
| Pedagogy X X X X X X X X X X X X | X
| Sociology X X X X X X X X X X | X
| Fundamentals of Law X X X X X X X X X X X X | X
| Professional Ethics X X X X X X X X
Il Social Programmes and X X X X X X X X X X X X X X | X X [ X [|X
Their Projects
I Theory of Sport and Physical X X x x X X X X x % | x
Education
I Special Pedagogy and X X X X X X X < | x X
Psychology
I Statistics and Theory of X x X X X X X x X x | x
Tests
Social Integration of People
Il with Disabilities and Applied X X X X X X X X X X X X
Physical Education
I Methodology and Methods X X X X | X X X X X X X X X X | X
of Social Sciences
Il Sport Medicine and First Aid X X X X X X X X X [ X X
| Social Security and Family
) X X X | x |Xx X X | x | x |x X X X X
Right
Personality and
| T X X X X X X X X X X
Communication Psychology|
Il Social Psychology X X X X X X X X X [ X
Il Swimming X X X X X X X [ X [X X | X

“~marked with arx



Connection between of the compulsory subjects of éhstudy programmeSocial pedagogyNL, 1) updated on April 10, 2009 (Protocol No. &f Senate Meeting)
and the learning outcomes of the study programme ¢ntinuation)

Learning outcomes
Year of Study subject Knowledge Cognitive abilities Practical abilities ransferable abilities
studies A |A |A |A |A | A6 Bl1| B2| B3| B4| B5| B6 Clj C2 C3 C4 C5 @6 DD |D |D | D
1 |2 |3 |4 |5 2 |3 |4 |5 |6
Il Social Pedagogy X X X X X X X X X X X X X| X X
I Developmental X X X X X X X X X X
Psychology
I Delinquent and Preventive X X X X X X X X
Pedagogy
I Family Pedagogy and X X X X X X X X X
Psychology
Il Psychological Consulting X X X X X X X| X X X
I Re(_:r_eational Physical X X X X X X X X X X| x
Activity
I Psychology of Asocial X X X X X X X X X X X X X | X X
Behaviour
I Management of Social X X X X X X X X X X X X X X | X x| x
Work
Lithuanian Education and| x X X X X X X X X X
\ - :
Social Security Systems
\Y Educational Psychology X X X X X X X X| X X X X
Organization of Free-Time X X X X X | X
\ A
Activities
W Social Ed_ucation ofa X X X X X X X X X
Community
H-1v Internship X X X X X X X X X X X X X X X X X X X X

"~ marked with arx

Connection between of the free-choice subjects dfe study programmeSocial pedagogyNL, 1) updated on April 10, 2009 (Protocol No. &f Senate Meeting) and
the learning outcomes of the study programme

Year Learning outcomes
of Study subject Knowledge Cognitive abilities Practical abilities ransferable abilities
studi A |A |A |A |A | A6 Bl | B2| B3| B4| B5| B6 Cly C2 C3B C4 C5 @6 bDD |D |D |D | D
es 1 |2 |3 |4 |5 1 |2 |3 |4 |5 |6
Il History of Culture X X X X X X X| X
Il Foreign Language X X X X X X X X X X X X X X X
Il Ecology X X X X X X X X X| X
Il Society Health X X X X X X X X X X X| X
Il Foreign Language X X X X X X X X X X X X X X X
Il Physical Activity and Health| x X X X X X X X X X X X | X| X x| x
I History.of Physical X X x . X x < | x

Education and Sport
H Phil hy-of-Kin

2
X
X
*
X
*
K
K
p
K
*



anthropology
Organization of Sport

Il X X X
Events

Il Modern dance X X X

Il Sport Management X X

I Theory and Practice of . . X
Organizing Cultural Events

Il Branches of Combat Sports X X

\ Classic and Jazz Dance X X

W Lithuanian Folk and X X X
Everyday Dance

\ Games X X X
Gymnastics and Aerobic

v . X X X
Gymnastics

v Dance and Choreography X X X

[\ Contemporary Dance X X X

\ Track and Field X X X

v Sport Tourism X X X

\ Winter Sports X X X
Comparative Theory of

v Social Education X % X
Organizational and

v X X X
Management Psychology

v Social politics X X
Introduction to Education

v X X X X
Management

IV Professional Foreign Jargo X X X X

\ Communication Behaviour X X X X X

v Orga_nlzatlon of Social x X x X
Services

\ Psychopathology X X X X

IV Social Medicine X X

\ Social Care and Welfare X X X

“~marked with an x




1.2.3. Transformation of the learning outcomes

1.2.3.1. Continuous assessment of learning outconfessults)

LAPE uses four assessment systems intended faotiteiuous assessment of the learning outcomes.

1. Regular reports on the implementation of the leagroutcomes (since 2009he reporsummarizes what
study results have been achieved and what nedusitoproved. It presents data of direct and indlirec
assessments as well as data on student admissidheanumbers of expelled and graduated studehés. T
report is submitted to the Study Committee (fromh 205tudy Quality Monitoring Committee) so that the
Board of the Academy could receive recommendatiegarding the improvement of the programme.

2. The academic programme review (internal self-assess of the programmeJhis is performed every two-
three years. It assesses study quality, the leguoutcomes, staff recruitment, student supporttaednaterial
resources. Self-assessments were carried out B1i@d2010. It was submitted to the Board of thad&my,
the members of the Study Committee and the teactexdents and social partners. Using their feddbac
recommendations regarding the improvement of tbgnamme were presented.

3. Systematic subject (course) evaluatidrtse evaluation of the subject is carried out byShedy Department.
After the course is finished the students are agkedaluate the teaching, the content, supplyppert,
learning materials and feedback. This informatian be accessed by the Dean of the Faculty, thegroge
Coordinator and the Head of Department. This ceeapgortunities to constantly improve the contdrihe
studied courses. A certification of study coursegdrformed every four years.

4. LAPE surveysThere are yearly surveys for teachers, studerdslugites and social partners. The questions are
about the programme plan and content, internshiggjisition of competences and the preparatiohefibhal
thesis. Students and graduates are also askeddribthtained skills comply with the aims and leagi
outcomes of the programme and how they have umaetshe mission of LAPE. The information gathened i
these surveys is presented to the Study Committed8oard of the Faculty and the staff of the Depant.
The students, graduates and social partners angriafl about scheduled changes to improve the gudlihe
programme.

The SAR clearly indicates some other data setsatfeatised to assess the quality of the programmelasThe
collection of data seems quite impressive. The E&dS it most important how the cycle of Plan, @heck, Act
(PDCA) is closed, so the quality assurance can wtidctively. The above mentioned instruments asthue
collection of data. It is not clear enough aboetdhnalysis of the data, the actions that follove¢hanalyses and
how that is monitored. The system appears to Ipdaire, the outcomes of the system: analyses aimhaetre
important too.

The EET finds it important to remark that this kioicfollow up is essential and we are pleased ¢éotlsat for the
first time now every chapter of the SAR is closimith an analysis of strengths and weaknesses anaictions to
be taken to improve. However we were not able tabdish the reality of these actions, since thasetp were
provided after the field visit.

1.2.3.2. The reasonable renewal of the learning aidmes

The above mentioned instruments deliver data ®irtiprovement and renewal of the learning outcoifieese
amendments and updates are then done pursuaetdodigr established in the Academy.

E.g.: in 2010 as a result of a social partner sutw® specializations were formed according torteapgestion:
Organization of Social Work and Family Socializati@rotocol No. 6 of 8 April 2010).

The SAR ends chapter 1 with a summary, strengteakmesses and actions for improvement:

Summary

The purpose of the first-cycle study programme &deedagogy (NL, ) is closely related to the reguents of a
Bachelor degree in Educational Studies, depictélddriithuanian legal acts and international dives, especially
the Dublin Descriptors(2004). The learning outcomes are coordinatedrdoupto the graduate competences, the
mission of the Academy and its aims. The reasonaplewal of the learning outcomes is carried ouaglyzing
the results of the four assessment systems designdte constant renewal of the learning outcomes.

Strengths

1. The unique sports and physical education charatteaf the LAPE programm®ocial Pedagogg¢NL, I)
compared to the same kind of programme offeredthgrd.ithuanian universities.

2. Students are also introduced to various forms géiglal activity and active free-time activities.

3. Areasonable renewal of the learning outcomesrigecbout constantly.
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Weaknesses

1. There is a lack of connection between the programmakethe learning outcomes of some of the subj&dts.
the subjects that help shape the values of Olympics

2. The learning outcomes are not renewed sufficigmihguant to the specializations distinguished enstiudy
plan of 2010.

3. The logical functioning of the renewal system (3.2) of the learning outcomes reached yet: theesszps of
it, who gives recommendations to whom and whospaasible for their implementation.

Actions for improvement

1. Seek for the quality of the implementation of tmegpamme aims in order for the students to gaimkedge
and skills as well as form firm values and appreasdowards physical education, sport and healtéstiile,
which would allow them to successfully solve sogiadblems of society.

2. The learning outcomes of the study progran8ueial Pedagog{NL, 1) will be renewed based on the
distinguished specializations of Family Socialieatand Organization of Social Work.

3. Determine the principles and rules for the logfaalctioning of the learning outcome renewal sys(&rd.3.1).

EET Conclusions

The programme of Social Pedagogy (NL, I) of LAPE igrogramme that delivers Bachelors that are psajaals
in the field of Social Pedagogy. The programmauited for this education, but lacks coherence glaee too
many lose subject modules and the coordinatiorarhing outcomes at the level of subjects and thasneot
guaranteed. The programme is a good example oftacficle programme in the European frameworls #rgued
that the Dublin descriptors are used for this,thatEET could not establish the basis of the Dubkscriptors to
the programme. Anyway it is not connected to thehgbor thesis, where it can serve good purposes BHehelor
thesis is important in the programme, but the EE3 $ome doubts about the quality of this part @fptogramme
(see chapter 5). The demand for the programmepigeprby the fact that students are employed andogens are
very satisfied with the graduates from LAPE. Sorag$of the programme could be more relevant t@thetice
of a professional social pedagogue. The EET sugdiest LAPE starts to put the professional compmssmt the
head of the programme. This means an effectivegehahthe curriculum if this is taken serious ainithis leads to
the right use of learning outcomes. The programamegreatly be improved by the use of competencgésan
international reference framework like the Dubliadoriptors.

The programme is sufficient for its purposes, bueeds improvement. The EET strongly supportsiévely
described actions for improvement.

The EET concludes that the programme aims anditepaoutcomes are presented in a clear way in thé SAR.
They are consistent and show a good coherence. \Hoywee could not establish the exact relation betwde
learning outcomes and the themes or content dpkeific subject modules. The reason for this Wwaddct that
we did not have very clear information from the 2@AR and 2010 addition, so verifying the relato@tween
learning outcomes and the modules was impossible.

The EET also thinks that the aims and learningams are well presented on paper (like in the ZAR), but
are not talked through very well with the staffour meeting with the staff, we saw that each sneery
concerned with his/her own subjects and moduleasthiati the big picture is not very clear and therefot
leading. We suggest that LAPE works on the coher@mthe programme, certainly by talking it throwgith the
staff and even students. Although coherence ispted by large lists of modules and ticked boxescannot
establish the real coherence. The ticking of b@xekprove of coherence seems to be afterwardsyhen putting
up the programme. The EET concludes that the pnagiais still too subject oriented and thereforgrmanted.
The learning outcomes might not be as leadingesdppear to be on paper (SAR 2010) and we dotihisifs a
competence based study programme, which the SAlRRsiigis. There is no testing towards competences.
Through the SAR and even through the meetings tivélmanagement and the staff the EET did not gkdaa
picture of the profession you are educating stugdfmt the Social Pedagogue. We do not get a pieture of
what this profession is and what the distinctiofrasn a Social Teacher or a Social Worker. If yaundt know it,
this will be a cause of a lack of coherence ingfegramme. LAPE should be clear as to what theegedbn of a
Social Pedagogue is, if they educate students.for i

The EET finds that there are quite many programimeSocial Pedagogy in Lithuania, maybe too mang. W
regret that they do not cooperate, so contentbeatrengthened. Although we cannot really judgleafmarket
for these programmes is big enough, we find thalLhPE programme indeed has some distinctive feattimat
makes it valuable: the perspective of sports argdiphl education and its values in connection Withaims of the
Social Pedagogy programme.
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During the field visit the EET met with studentsaduates and employers, which were all very pleastdthe
programme LAPE delivers. The programme is seeralmble and important. The students are satisfiaty/sg
this programme and they are very motivated. Thel@yeps praise the programme and the staff of LAPE.

The EET was not pleased with the fact that durivegrheeting with the students there were no pad stadents
present. So we could not verify their opinions dliba programme.

The main conclusion is that the programme seerhs t6able to deliver the desired professionals thveit
programme is not validated through a thourough witaison with e.g. other universities that deliviee same kind
of programme.

2. Curriculum Design
2.1. Programme Structure
2.1.1. Sufficiency of the study volume (NL, I)

2.1.1.1. Compliance with the legal requirements irelation to the study volume

The first-cycle study programme of Social Pedagddly, I) complies with the requirements in the Ordegarding
the Ratification of Descriptions of Full-Time andrRTime Study Forms, issued by the Minister of &ation of
the Republic of Lithuania (Order No. ISAK-1023, 200the provisions of the Basic, Special Professiamd
Consecutive Study Programmes (Order No. 1551, 2@0%ster of Education and Science), the requiretsief
the Regulation of Teacher Training (Order No. V-8@10, Minister of Education and Science).

The volume of the programme is 160 credits: congrylsubjects 124 credits, selected subjects (velgtiree and
free-chosen subjects) 16 credits, specializati@nsredits. General university education subjectsridits, basic
subjects 118 credits, subjects of the special gindgramme 28 credits, practice of social work 2ilits and the
final thesis 8 credits.

In 2009 the volume of practice has been increased 17 to 20 credits and it is performed startiragf the first
year of study. In 2010 as a result of a socialngarsurvey the study structure was renewed anoWaip two
specializations were formed according to their sgign: Organization of Social Work and Family &ization
(Protocol No. 6 of 8 April 2010 of the Study Progwae Committee Meeting and Protocol No. 9 of 10 Mag0
of Senate Meeting).

The design and structure of the full-time (NL) goadt-time (1) studies in Social Pedagogy have rsemsisal
differences (except for the fact that the volumeaitact work is decreased to 20% in average andhttependent
work hours are increased accordingly for the sttglefhpart-time studies).

The structure of the programme Social Pedagogy (8lpyesented in the table on the next page.
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PROGRAMME DESIGN AND CONTENT
Plan of study programme Social Pedagog

APPROVED
by Protocol No. 8 as of 10 April 2009

of Senate Meeting

Volume of study per semester
Field Subject | il I v v Vi Vil vill Total | Department
T stug v : k v : k v : k v : k v : k v : k v : k v : k v : k
1. General university education subjects  (no less than 24 credits) - Compulsory subjects
H ]introduction to Philosophyf 32} 2 32 1 2 JSocial and Humanities
H |Foreign Language 481 2 |48 2 96 1 4 JComputer Science and Langt
P |information Technologies | 48! 2 | 48! 2 96 | 4 JComputer Science and Langt
S/B [Science Philosophy 641 4 64 1 4 |Social and Humanities
S |Eurointegration and Globalization | 32} 2 H 32 | 2 JSocial and Humanities
H |JLanguage Culture and Language for Specific Purpose 321 2 32 1 2 JComputer Science and Langt
S |Quality Managementand Business ! | ' | ! H H H 32} 2] 32 } 2 JRecr. Tourism and Sport Mar
Elective subjects
H |Alternative 1 2! 2 32 12
B |Alternative 2: 1 subject 321 2 321 2
P JAlternative 2: 2 subject 321 2 321 2
‘Total subjects Ji28j 6 f1o2y 10327 2 [eaj 4 324 2 ojofojof32i2]4s0;2
II. Main subjects of the study programme  (no less than 40 credits) - Compulsory subjects
S |Psychology 641 4 i i i i i i i 64 1 4 |Social and Humanities
S |Pedagogy 641 4 64 ! 4 |Social and Humanities
S |Sociology 641 4 64 1 4 |Social and Humanities
S |Fundamentals of Law a4l 2 48 1 2 JRecr. Tourism and Sport Mar
S |Professional Ethics 481 2 48 1 2 JSocial and Humanities
S |Social Programmes and Projects H a8l 2 48 1 2 JSocial and Humanities
S |Theory of Sport and Physical Education 801 4 80 1 4 JPhysical Education/Sport Gat
S |Special Pedagogy and Psychology 641 4 64 ! 4 JApplied Physical Activity
P [Statistics and Test Theory I | 721 3 72 1 3 JComputer Science and Langt
S |Social Integration of People with Disabilities and Apd 48! 3 48 1 3 JApplied Physical Activity
S |Methodology and Methods of Social Sciences I 641 4 64 1 4 |Social and Humanities
B |Sport Medicine and FirstAid ¢ |V | ! ! ! 48] 3 ! ! 48 ! 3 [Applied Physiol. and Kinesiot
Elective subjects
Alternative 3 48] 3 48 | 3
Alternative 4 48y 3 48 § 3
Total subjects J2aot 14] 481 2 J1928 101201 6 J1128 7 J o6t 6 Jot oot ofsos}ass
IIl. Special subjects of the study programme (no less than 64 credits) - Compulsory subjects
S |Social Security and Family Law 641 4 64 ! 4 JRecr. Tourism and Sport Mar
S |Psychology of Personlaity and Con{ 64 i 4 64 1 4 JSocial and Humanities
S |Social Psychology 60} 3 60 | 3 JSocial and Humanities
S |Swimming 481 2 48 1 2 JIndividual Sport Branches
S |Social Pedagogy 60} 360l 3 120 | & JSocial and Humanities
S |Developmental Psychology 481 3 48 1 3 JSocial and Humanities
S |Deliquent and Preventive Pedagog 641 4 64 | 4 JSocial and Humanities
S |Family Pedagogy and Psychology 481 3 48 1 3 JSocial and Humanities
S |Psychologic Consultir | 48 3 48 ¥ 3 JSocial and Humanities
S |Recreational Physical Activity 721 3 72 1 3 JHealth and Physical Activity
S |Asocial Behavior Psychology 481 3 48 | 3 JSocial and Humanities
S |Management of Social Work 481 3 48 1 3 JSocial and Humanities
S |Lithuanian Educational and Social Security Systems 32! 2 32 | 2 JSocial and Humanities
S |Educational Psychology 400 2 40 1 2 JSocial and Humanities
S |Organization of Leisure 60} 3 60 | 3 JRecr. Tourism and Sport Mar
S |Social Education of Community 401 2 | 40 1 2 JSocial and Humanities
S |Practice 5 5 7 ] o } 17 |Social and Humanities
S |Course Paper 2 o 1 2 JSocial and Humanities
S [Final exam. and/or Thesis] 4§ o } 4 JSocial and Humanities
Elective subjects
Alternative 5 64} 4 64 } 4
Alternative 6 48y 3] 48§ 3
Total subjects | o 1281 8 [1681 8 1721 10 96 11 [ 168 11 f 1961 16 | 88} 16 | 1016 ¥ 80
jime Of Tree chosen Subjects 72y 380y 432y 211845 09
I'otal In the programme [ 3es; 20 [ 3687 20 [ 392y 20 [ 356§ 20 [ 2404 20 [ 3367 20 [ 276§ 20 [ 152§ 20 [ 2488 § 16045.4%
Subject number 7 7 7 7 6 7 6 6 53
rage auditorium hours per week:} 23 23 24.5 223 15 21 17.3 95
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ALTERNATIVES

Study volume per semester
Study Subject | I Il v v Vi Vil Vil Department
v : k v : k v : k v : k v : k v : k v : k v : k

Alternative 1 (2 cr., 1 subject to select)

History of Culture 32 2 Social and Humanities

Foreign Language 48 2 Computer Science and Languag
Alternative 2 (4 cr., 2 subjects to select)

Ecology i i i 32 1 2 i i i i Applied Physiol. and Kinesiother

Public Health 32 2 Health and Physical Activity

Foreign Language 48 2 Computer Science and Languag
Alternative 3 (3 cr., 1 subject to select)

Physical Activity and Health | i i i i 48 1 3 i i i Health and Physical Activity/PE

History of Physical Education and Sport 48 3 Social and Humanities

Philosophy of Kinanthropology i 48 3 Social and Humanities

Organization of Sport Events L Recr. Tourism and Sport Manage

Modern Dance 48 1 3 Physical Education and Gymnas
Alternative 4 (3 cr., 1 subject to select)

Sport Management | I 48 1 3 Recr. Tourism and Sport Manage

Theory and Pratice of Organizing Cultural Events 48 3 Social and Humanities

Branches of CombatSport | 1 | i 48 1 3 Individual Sport Branches
Alternative 5 (4 cr., 1 subject to select)

Classic and Jazz Dance I i i i i i 64 1 4 i Physical Education and Gymnas

Lithuanian Folk and Everyday Dance 64 4 Physical Education and Gymnas

Games i 64 1 4 Sport Games |

Gymnastics and Aerobics 1 1 1 1 H H 64 | 4 H Physical Education and Gymnas'
Alternative 6 (3 cr., 1 subject to select)

Dance and Choreography 48 3 JPhysical Education and Gymnas'

Contemporary Dance 48 3 [Physical Education and Gymnas

Track and Field 48 3 |Individual Sport Branches

Sport Tourism 48 3 |Individual Sport Branches

Winter Sports 48 3 [JIndividual Sport Branches
FREE-CHOICE STUDY SUBJECTS

Study volume per semester
Study Subjec | I Il v v Vi VI Vil Department
\ k \ k \ k \ k \Y k \Y k v k v k

Foreign Language 96 4 72 3 48 2 JComputer Science and Languac

Comparative Theory of Social Education 32 2 [Social and Humanities

Organization and Management Psychology 32 2 [Social and Humanities

Social Politics H | 1 32 | 2 ]Social and Humanities

Introduction to Education Management 32 2 JSocial and Humanities

History of Culture 32 2 [Social and Humanities

Ecology 32 2 JApplied Physiol. and Kinesiother

Public Health| H 32 2 [Health and Physical Activity

Physical Activity and Health 48 3 Health and Physical Activity/ PE

History of Physical Education and Sports 48 3 Social and Humanities

Philosophy of Kinanthropology 48 3 Social and Humanities

Sport Management 48 ) 3 Recr. Tourism and Sport Manage¢

Sport Sociology 48 3 Social and Humanities

Foreign Professional Jargon 48 3 Computer Science and Languac

Communication Behavior 48 3 Social and Humanities

Organization of Social Services 48 3 Social and Humanities

Psychopathology I 48 3 Social and Humanities

Social Medicine H 64 4 Health and Physical Activity

Social Care and Welfare 64 4 Social and Humanities

Organization of Sport Events 48 3 Recr. Tourism and Sport Manage

Modern Dance I 48 3 Physical Education and Gymnas

Theory and Practice of Organizing Cultural Events 48 3 Social and Humanities

Branches of Combat Sport i i 48 1 3 Individual Sport Branches

Classic and Jazz Dance H 64 ) 4 Physical Education and Gymnas

Lithuanian Folk and Everyday Dance 64 1 4 Physical Education and Gymnas

Games | ! 64 1 4 Sport Games |

Gymnastics and Aerobics 64 1 4 Physical Education and Gymnas

Dance and Choreography 48 3 [Physical Education and Gymnas

Contemporary Dance 48 3 JPhysical Education and Gymnas

Track and Field 48 3 JIndividual Sport Branches

Sport Tourism 48 3 [JIndividual Sport Branches

Winter Sports H 48 3 JIndividual Sport Branches

Other Programmes/ Universities 3 4 2 |
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PROGRAMME STRUCTURE AND CONTENT APPROVED

Plan of the study programme Social Pedago By Protocol No. 8 of 10 may 2010
of Senate Meeting

Study volume per semester
Field Subject | 1l 1} v V VI Wil VII_] 18 viso Department
Of sfudy vikfvikjJvik]Jvik]Jvik]Jviklvik]vik] vik
I. General university study subjects (no less than 10 credits)
Compulsory subjects
H |Education Philosophy 321 2 32 i 2 JSocial and Humanities
P |Information Technology 48! 2 48 1 2 JComputer Science and Langf
H ILanguage Culture and Language for Sdecific Phrpose 321 2 32 1 2 JComputer Science and Lang
Elective Subjects
H | Alternative 1 4841 2] 48% 2 % i 4
H | Alternative 2 48, 2] 48, 2 % , 4
Total general education subjects Josi 4801 44812481 2] 0oi0jJoioO]32i2]oi0] 304114
1. Subjects of the main study field (no less than 110 credits)
Compulsory subjects
S | Psychology 64! 4 64 ! 4 JSocial and Humanities
S |Pedagogy 641 4 64 1 4 JSocial and Humanities
S | Special Pedagogy and Psychology 641 4 64 1 4 JApplied Physical Activity
S _|Family Pedagogy and Psychology 641 4 64 1_4 ISocial and Humanities
S |Social Pedagogy 641 4] 481 2 1121 6 JSocial and Humanities
S |Practice 641 4 164! 4] 321 2 321 21321 2)96! 6] 320! 20)Social and Humanities
S |Final Thesis in Pedagogical Studies 2] o 1 2 ]Social and Humanities
S | Sociology 641 4 64 + 4 JSocial and Humanities
S | Methods of Scientific Research 601 4 60 i 4 Jsocial and Humanities
S |Soc.Integr.and Applied Phys. Act. of People with Disabilitieg 60! 4 60 1 4 JApplied Physical Activity
P | Statistical Analysis of Scientif. Research Ddta 64! 4 64 ! 4 JComputer Science and Lan
S |Fundamentals of Law 481 2 48 1 2 Jrecr. Tourism and Sport Mglxag
S | Professional Ethics 481 2 48 | 2 JSocial and Humanities
S | Personality and Communication Psychdlog 641 4 64 1 4 JSocial and Humanities
S_|Organizational and Management Psychplody 321 2 32 1 2 fSocial and Humanities
S | Social Psychology 60! 4 60 ! 4 JSocial and Humanities
S | Developmental Psychology 601 4 | 60 1 4 |Social and Humanities
S | Deliquent and Preventive Pedagogy 641 4 64 1 4 Social and Humanities
S | Psychologic Consulting 60} 4 60 } 4 JSocial and Humanities
S |Lithuanian and European Education and Soc. Security Systemg 32! 2 32 ! 2 JSocial and Humanities
S |Recreational Physical Activities 32! 2 32 ! 2 JHealth and Phys. Activ.
S | Asacial Behavior Psychology 601 4 60 1 4 Jsocial and Humanities
S | Social Palitics, Soc. Programmes and Projects i i i 321 2 | 321 2 1 i 64 1 4 JSocial and Humanities
S | Educational Psychology 321 2 32 | 2 JSocial and Humanities
S | Social Education of Communities 3212 32 ! 2 JSocial and Humanities
S | Social Care and Welfare 641 4 64 1 4 JSocial and Humanities
S | Social Security and Family Right 641 4 64 1 4 JRecr. Tourism and Sport Majag.
S |Bachelor Thesis 4 41 o i 8 ]Jsocial and Humanities
Total subjects 240] 14 | 240] 14 | 316] 16 ] 200} 12 | 252] 16 | 252] 16 | 160§ 14 | 156] 16 | 1752] 118
IIl. Special education subjects of the programme  (no more than 40 credits
Selected specializations
S | SPECIALIZATION — Family Socialization
S Family Pedagogical Consulting 641 4 64 | 4 JSocial and Humanities
S Strategies of Child and Family Wellbging 641 4 64 | 4 JSocial and Humanities
S Socioeducational Work with Non-Standard Families 641 4 64 1 4 JSocial and Humanities
S Childhood Pedagogy 641 4 64 | 4 JSocial and Humanities
S Family Psychological Consulting 644 4| 64 i 4 |Social and Humanities
Total subjects o,0Jo,0fJo0,0]64, 4|64, 464, 4|64, 464, 4] 320, 20
S |SPECIALIZATION — Organization of Social Work
S Theory of Social Work 641 4 64 1 4 JSocial and Humanities
S Management of Social Work 641 4 64 14 JSocial and Humanities
S Social Work with Children of Risk Groups 641 4 64 14 JSocial and Humanities
S Social Wor k with Migrants and Refugees 641 4 64 1 4 JSocial and Humanities
S Volunteering in Social Work i 641 4 | 64 1 4 |Social and Humanities
Total subjects o,o0flo ;o0 o,0]e64; alo6s; alea, a]ea, alea, 4| 320, 20
Volume of select. Subj]saz! 22l 232123202 | | | | 1281 8
Total in the progrdreasiezo [ 352] 20 [ 396} 20 [ 344 20| 316] 20| 316} 20 256] 20| 220, 20| 2504 160
Number of subf T 7 V7 16 v 7 16 v 7 7 ' 5 1 52
Average audit. Hours per week:] 23 22 25 22 20 20 16 14 48.2%
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ALTERNATIVES

Study volumer per semester

Field Study subject | 11 1] [\ \Y VI VIl VI Department
Of sfudy vikjviklpvikjvikjvikjvik]Jv!k] v!?k
Alternative 1 (4 cr., 1 subject to select)
H English Language 481 2 1481 2 Computer Science and Langhiages
H Professional English Language 481 2 | 481 2 Computer Science and Langliages
Alternative 2 (4 cr., 1 subject to select)
H Professional English Language 48} 2 | 481 2 IComputer Science and Laniages
H Foreign Language 481 2 | 481 2 [Computer Science and Langliages

FREE-CHOICE SUBJECTS (recommended list of study sub  jects)

| Study semesters
Field Study Subject | Il 1] [\ V VI VIl VIII Department
Of sfudy vikjviklvikJvik]lvik]viklvik] vik
S Swimming 321213212 Individual Sport Branches
S Sport Tourism 3212 )32} 2 Individual Sport Branches
S Track and Field 32,2132, 2 Individual Sport Branches
S Games 321 2 | 321 2 Sport Games
S Branches of Combat Sport 32 232y 2 Individual Sport Branches
S Gymnastics and Aerobics 321 2321 2 Physical Educ. and Gymnasfcs
S Theory of Physical Education 320 2132! 2 Physical Educ. and Gymnasjcs
Other study programmes /university subjectd 2 2 2 2

2.1.1.2. Compliance of the study volume with the &ning outcomes

According to LAPE regulations (2008) the numbeaoditorium hours in full-time studies (NL) has to@unt to
an average of 40% and in part-time studies to anage of 20% of study time. Volume of independentivof the
study programme for full-time students conclude$®@iland for part-time students it equals to 82.5%h® entire
studying time.

Since 2010 the part-time studies are structurdduinsessions per year. One session lasts two w&hks
examinations are held during the winter and spsigggions. 28 credits are allocated for one yeaceS1009 the
duration of part-time studies has increased froyadis to 6 years, which has caused dissatisfaatiwng the
students, however, this is regulated by the Litharategal acts.

2.1.2. Consistency of the study (NL, 1) subjects

2.1.2.1. Logical relations and sequence of the stydubjects

An attempt was mad®e structure the study programme Social Pedagogy IjNn such a way that the later study
subjects would be based on the knowledge acquirgdgiearlier study subjects. In 2009 a matrix @fmections
between the study subjects and the learning outsevas prepared (Section 1.2.2.2.), according talwthie
maintenance of the connection and continuity ofstinelies is checked.

The study programme of Social Pedagogy (NL, I) veseewed in 2009 and 2010hks a particular list of basic
subjects, which cover the classic sciences of dntucatudies and psychology and include: Pedagegychology,
Sociology, Special Pedagogy and Psychology, anéS@edagogy. Supplementary subjects requirechfor t
studies (i.e., related to the mission of LAPE —npotion of health, development of personality thiosgort) are
presented for selection as alternative subjects.

The SAR states that the qualitative changes (subjeaping into three blocks, logical distributiohsubjects in
semesters) in the renewed programme improves théygof the studiesThe philosophy of the programme is
based on transition from general basic subjecspéaific subjects and is ended in subjects thahsanmae the
course. This means that the studied subjects aedlen previously acquired knowledge and compete el
create favourable conditions for further studiethefsubjects. The competences obtained in prdyistidied
subjects are broadened and developed by passiogpatialization and alternative study subjects.

2.1.2.2. Compulsory, elective or free-choice subijtsc

The compulsory subjects constitute the basis ofiggmniversity education, the educational nuctgube
selected study field (Pedagogy studies) and sjegiimin subjects.

The compulsory subjects amount to 82.5% of theystwudgramme. The elective (relatively free and theice
subjects) constitute 17.5%. The elective subjeatpgsefully complement the general university andled
pedagogue education and make it complete.

The 9 credit volume (8 credits since 2010) of fcheice subjects creates certain conditions fosthdents to
structure the study content according to theirvaah needs. These subjects are intended for thedajsaent of
general erudition. The study programme complieh ttie requirement of allocating no less than 5%efstudy
programme volume to the free-choice subjects.
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2.2. Programme Content
2.2.1. Compliance of the contents of the studies (N with legal acts

2.2.1.1. Compliance of the programme content withegulations for the study field

In 2009 the first-cycle study programme Social Pedgadbdy, 1) was renewed to comply with the requirenseset
forth in the Regulation of Teacher Training (OrdiEr. ISAK-3363, 2008). In 2010 the study content weswed
according to the altered Regulation of Teacherriingi (2010), regarding the volume of pedagogiaadisis (no
less than 40 credits), the volume of theoretic paotless than 18 credits) and content and pragiara (no less
than 20 credits).

The content of the programme is focused on competemequired for the professional activities sbaial
pedagogue and education in Order N0.1687 (2002Zshinof Education) regarding Training StandardfiRation
of a Social Pedagogue.

2.2.1.2. Compliance of the programme content withemeral requirements for the study programmes

The first-cycle study programme Social Pedagogy, (INtenewed in 2009 and 2010 complies with the
requirements set for the university study program(tige provisions of the Basic, Special Profesdiand
Consecutive Study Programmes, Order No. 1551, 2@0%ster of Education and Science).

2.2.2. Comprehensiveness and rationality of thedst{NL, I) content

2.2.2.1. Themes delivered in the subjects
Thesubject content of the first-cycle programme Soedlagogy (NL, 1) creates conditions to acquirdehening
outcomes indicated in the description of the stoiahgramme. Every four years the study subjectsesrertified.

The SAR, apart from the theme of scientific reseadoes not underpin the choice of themes withénsilibjects.
The EET cannot confirm the necessity of the thefieest has not investigated this during the o sitsit.
Therefore a check with students, graduates andogmws has not been carried out. The former SARgilszs no
evidence of the relevance of the themes withirsthigects.

2.2.2.1. Forms and methods used in classes

Theforms and methods applied in classes (lecturestipeain groups, seminars, laboratory assignmencs)
constitute the conditions for students to achiéeedgiven study aims. The teachers apply activéhirganethods
and coordinate auditorium studies with servicerlzgy studies as well as develop abilities to reilety analyze,
assess, interpret, systemize and simulate sitsatibprofessional activities of a social pedagogue.

The reflection method is growing more popular ie study process, however, both students and teasheuld
develop the ability to reflect just like any otlogitical thinking abilities.

The SAR ends chapter 2 with a summary, strengteakmesses and actions for improvement:

Summary

The total volume of the programme, its separatgestd(including theory subjects, course papees;tire and
final thesis) as well as the volume of student pa@ent assignments and auditorium work comply thi¢h
requirements of legal acts. The content of the iiogne is adequate to achieve the learning outcestdsrth in
the Regulation of Teacher Training (2010). The gmog of subjects into three blocks (general edooagubjects,
basic subjects of the study field and special efilutgubjects) and the consecutive distributiothefsubjects in
semesters ensure the quality of the programme.

Strengths

1. The inclusion of subjects of organizing sport anliuzal events into the alternatives (2009) cresieellent
conditions for the students to obtain competenoédssats of values related to the values of physidatation
and sports that could assist in the successfulrgpbf socialization problems.

2. In 2010 two specializations were formed (Organtratf Social Work and Family Socialization), cotticig
with the national provisions that encourage tantsgiecialists with certain specializations instefgeneral
social pedagogues.

3. The teachers apply active teaching methods andicade auditorium studies with service learninglis in
the study process.

4. Elements of the scientific research work (learrontcome B6) are integrated into 11 compulsory study
subjects and constitute the conditions for studiEntbtain the contemporary scientific level traadequate to
higher education.
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5. The 8 credits of free-choice subjects create cedganditions for students to structure the studyteat
according to their relevant needs.

Weaknesses

1. The results of the student and graduate survey@8(2009) on their satisfaction with the studiesvstite
negative aspects of a large number of alternativekb (in our case, 6 blocks).

2. The programme has too many subjects of a 2 cretlitne, which increases the probability of topicatmpon.

Action for improvement

1. In 2011 the Study Programme Committee will decioe ko join certain study subjects into larger block
modules in order to eliminate the small scale stbjef a 2 credit volume, to optimize the programme

2. After joining subjects into larger modules theistdbution in the semesters will be reviewed anéaded.

3. In 2011 the Study Programme Committee will analyae the topics of the subjects that have been joivié
coordinate with the learning outcomes. It will atspeal how relevant the content currently is.

EET Conclusions

The structure and content of the programme aredbgi perspective of the programme aims. But th& Bas
some criticism on the programme aims and learnuigames, which are confirmed by the structure amdemnt of
the curriculum. The structure is fragmented ingbese that it seems logical from the point of vileat basic
knowledge comes first and then some more depttspedialization. But this holds true for a subjectdule
oriented curriculum, it needs to be adjusted if EAfally wants to work with learning outcomes and a
competence based programme. In that sense thecestiesions can be drawn by the EET as in chaptéorlits
purpose now we can conclude that the structurecantént favour the education of a social pedagogtiglents
and graduates are satisfied with the content ew#tyein which the programme is structured. Theyidd the
programme accessible and they are able to studyding to the planned programme. The programmeild p
according to the rules and regulations of LAPE tredorders of the Ministry of Education and Science

The programme structure and content is sufficientt§ purposes, but once real competence baséstare
introduced it needs restructuring. The EET strosgigports the described actions for improvement.

3. Staff

3.1. Staff composition and changes
3.1.1. Rationality of the staff composition

3.1.1.1Qualification of teachers

The qualifications of the teachers of the progranem®ocial Pedagogy (NL, Bomply with the requirements in
legal acts: the Regulation of Teacher Training @mdo. V-54, 2010, Minister of Education and Scenadicates
that no less than half the volume of the prograrisne be taught by full-time teachers of a highdmaation
institution that have a scientific degree.

LAPE, with regard to staff composition and stafaliications, pays attention to the staff’s sci@atactivity in the
field of Special Pedagogy (NL, I) and the subjebty teach. Appointment to the main positions isedby a
public job competition and the employment agreensnobncluded for five years. Since 2010 the siierand
academic work of all the teachers in the Departriserdgviewed once per year.

The programme of Social Pedagogy (NL, 1) has engadd4 teachers (3 professors and 24 associatespooge 7
lecturers or assistants). The majority has a degr8ecial Sciences (Educational Studies). Sixgreshave
prepared their Doctor Thesis in the field of EdigraStudies in LAPE in the area of Social Pedagogy.

The SAR states that the qualification of teacheesdequate for the achievement of the programme ana
learning outcomes, considering the number of teaoligh scientific degreesttitles and their scigntctivity
field.

The EET during their on-site visit stated thatiit thinks that the amount of teachers with a sbbackground and
experience as Social Pedagogues (the programmet)isj@ot enough. LAPE has to raise this amoumrovide
for possibilities to involve practice or social fears from the field of Social Pedagogy in the paogme. Or
encourage teachers to volunteer in this field pasesof the staff do.

3.1.1.2 Ratio of teachers and students
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The ration data during the last four academic yeasaround 1:23. This is close to the intended EA&io of
1:25. The ratio during the period of the final tkds 1:5. These ratios comply with the requireraaritLAPE,
regulating provisions regarding the assuranceusfystjuality.

3.1.1.3.Ratio of full-time and visiting teachers

In the past four years no visiting teachers weoepied in the programme of Social Pedagogy (NLUf DAPE
had financial possibilities, foreign teachers wolkdinvited for long-term visits due to their extiepal
competences and aims to diversify teaching. Thel&wey tries to create opportunities for studentsike lectures
from visiting teachers coming for a short periodiofe (e.g. 20099, lectufehe Importance of Learning about and
Determining the Cognitive Personality StgleDr. Assoc. Prof. Z. Vazne from Riga University)

3.1.1.4. Distribution of teachers’ workload

Currently85.57% of professors and associate professordapigres, 92.66% of professors and associate
professors supervise practical work and 88.16%afegsors and associate professors superviseisayf of
studentsOther teachers implement 14.43% of lectures ardP% .Gf seminars.

The workload of the teachers is regulated by th@EArovisions regarding the pedagogical workloadt(feol
No. 1, 2010). According to which an annual pedaggigivorkload of a teacher amounts to approximately
hours. The average weekly workload of a teach&6 isours and it is structured as follows: acadeantivity 12-
14 hours, methodical activity 10-12 hours and ddieractivity 12 hours. The SAR states that tlisn optimum.

The EET has seen no evidence about what the tesittiiek about this. Although LAPE regularly putsviard
guestionnaires to the teachers, this importantehtmof job satisfaction is not investigated. TheTEtlvises
strongly to do so.

3.1.1.5.  Number of technical staff

A specialist in computer maintenance is appointegbich of the computer classrooms. Therefore, staidan
always refer to them for assistance. The studdriteecstudy programme of Social Pedagogy (Nlcaly work in
four computer classrooms, each of which are sugetvby an engineer. The number of technical staffibers is
adequate to provide technical assistance to tliestsi and teachers.

3.1.2. Changes in the teaching staff

3.1.2.1. Reasons for staff changes

Duringthe assessed period of this SAR there were onlpmnainanges in the staff composition.
3.1.2.2.Impact of changes in the teaching staff on the stydorogramme

These minor changes have had no important impattteoprogramme.

3.2. Staff competence

3.2.1. Compliance of staff experience with the spystogramme

3.2.1.1.Teaching experience of teachers

25 teachers have over ten years experience inibggichhigher education.

3.2.1.2.Scope of teachers’ research activities and correlans with the study programme

All the teachers are actively involved in scietifesearch in relation to the taught subjects.t€hehers publish

articles in Lithuanian and foreign magazines ad aglS| magazines. Recently an increase was mbitice/orks

related to social pedagogy. Professors and asedgiabfessors of the Department review monograptis a

textbooks, perform examinations of the Doctor teesdhe social pedagogy field.

3.2.1.3.Experience of teachers’ practical work

Some teachers are employed in schools in an edaadfield (in positions of psychologists, PE teash etc.)

However, the SAR shows that LAPE lacks teachers avhcocial pedagogues and have practical expertenc

assist students to better prepare for practicalites.

3.2.1.4.Scope of teachers’ other activities and correlatianwith the study programme.

The teachers of the programme of Social PedagobyIjNarry out expertise, organizational and ediocel

activities in higher education institution as wasl other state and public institutions in Lithusama abroad.

The teachers are in possession of sufficient egpeei in international cooperation and give lectimasiversities

in foreign countries within the Erasmus programme.

3.2.1.5.Compliance of practice and practical training supevisors’ professional activities with the nature of
practice

Currently, the practice of the students of the gfuebgramme Social Pedagogy (NLjd)supervised by two

postgraduates.

3.2.1.6.Pedagogical, scientific, management and other expence of Coordinator of the study programme
Assoc. Prof. Dr. S. Sniras
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Associate professor dr. S. Sniras has 11 yeaeaching experience in higher education. In 2008diended his
Doctor Thesis on a topic of social pedag&gguliarities of Social Skill Development in Pugilaying Basketball
In 2006 together with a co-author he publishedidysbookSocial Skill Development of Pupilor the last five
years he has been the Academic Advisor of finadhecourse papers and Bachelor Theses prepatked by
students of social pedagogy. The Coordinator hedirsars (e.g Assistance to Children of Risk Groupe05),
raised his qualification in courses (ECDL cour2€4)6) and participated Methodology of Researdourses in
LAPE (2009). Also, he constantly takes part inTheses Defending Committees in the field of Sdeedagogy
in the area of Educational Studies in LAPE and IsiaUniversity. He is a member of the Doctoral Desgjin
Education Studies Committee in the Academy, whictegponsible for the quality of the theses praparéhe
field of social pedagogy.

3.2.2. Consistency of teachers’ professional depetent

3.2.2.1. Regulation and promotion of teachers’ prafssional development

The qualification raising and professional develepihof LAPE teachers in pedagogical, scientific prattical
fields are regulated Hyescription of Order of Organizing Teachers’ anch®ieing Employees’ Assessment and
Competitions for Position Takin@010). Qualification raising can be achieved bjedding a thesis, publishing a
monograph or a textbook, preparing a study sulmjegtvirtual environment (e-teaching). The staffrkmog with
the study programme regularly raise their qualifara

Most attention is paid to scientific work of a thacand a little less to methodical activities (jBlbng teaching
tools, writing and publishing teaching articleshelteachers’ salary coefficient is calculated basesdcientific
work. Therefore, it is believed that such an aseess might decrease the motivation of practiciraghers.

The Academy holds computer literacy competitioAgaehing courses and various annual seminarfdor t
development of pedagogical competence of teacimersareading of good experience.

3.2.2.2. Scope of the professional development aitglimpact on the study programme

75% of the teachers raised their qualificationsertban once in the last five years. This was dgriaking part in
international exchange programmes, in scientifitfe@nces both in Lithuania and abroad, by givayprts (40
on average, half of them in Lithuania and the ottedf abroad) in international scientific confereac

All of the teachers of study programme Social Pedggarticipate in the professional developmentsesiheld
by the Academy. E.g., The Centre of Informationfretogies holds annual courses for the teachenst aihe
presentation of teaching material in a virtual emwviment ofMoodle Several of the teachers of the study
programme have already been granted teaching yuelitificates for distance education.

The SAR ends chapter 3 with a summary, strengteakmesses and actions for improvement:

Summary

The qualification of teachers is adequate for tteéevement of the programme aims and learning ootso
considering the number of teachers with scientiigrees and titles and their scientific activigtdi The Academy
lacks social pedagogues who have practical expariand are able to assist the students in thgapsdon for
educational activities. Therefore, it is importémtthe teachers who teach social pedagogy sultjectsvelop
practical experience and in this way to ensurartiementation of the learning outcomes relatepréztical
teaching. Active teacher participation in qualifioa raising programmes provides them with knowkedgd helps
them learn new teaching methods.

Strengths

1. The staff has long-term pedagogical experiencey &ine able to communicate and cooperate, to provide
feedback to the students and to apply methodstveaeaching.

2. The aim of the staff is to participate in SocraEeasmus international programmes and they wismpdament
new methods of active teaching.

3. The scientific activity of the programme teacharsdordinated with the subjects they teach. Thehtra
publish articles in ISI magazines and their scfendictivity is distinct and coordinated with thieidy
programme of Social Pedagogy.

Weaknesses

1. The Academy lacks social pedagogues with practicpérience.

2. The teacher change within the programme is toolsuale.

3. Teachers from abroad are rarely invited to givéules, except for the ones coming through the $esra
Erasmus programme.
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Actions for improvement

1. Starting from January 2011 five employees of thpddement will go to educational institutions to wars
volunteer social pedagogues.

2. Itis suggested to LAPE to conclude new agreemeitksuniversities in foreign countries and to imvit
teachers from abroad through the Erasmus and intieenational programmes because these teachefefan
achieve European and international level of study.

3. The Department of Humanities and Social Sciencggested to the Senate to supplement the assessment
requirements with requirements to implement sdiemniirojects and research of international level.

EET Conclusions

The quantity and the qualification of teachersatequate to deliver the programme of Social Pedagdwe staff
requirements meet the rules and regulations of LAR&Ethe Orders of the Ministry of Education andBce. In a
sense the EET still has doubts about some of thergge of the staff, the field of social pedagcgyelatively
unknown, certainly not by experience. We noticeat there is a flavour of ‘not knowing’ among thafstSome
are putting in good efforts to get to know thedief social pedagogy (volunteering), but this ndedse a constant
factor in the professionalization policy of LAPEARE should also take care of this item in theiigyoWith regard
to appointing new members of staff. The staff wdrlsd and is very motivated, which students anduates
clearly appreciate. New members of staff are takewith caution and they are given the support thegd.
Further professionalization of staff is taken sasitoo, but the EET thinks that more general issfiésaching
should be included in the professionalization pob€ LAPE (ICT skills, general teaching skills, gtc

The quantity and quality of the staff is sufficiemd efficient to deliver the programme. Moderrcheag can
become a more prominent issue in the professiatadiz of the staff. The EET strongly supports theatibed
actions for improvement.

The EET has met with students and graduates that weey pleased with their teachers. They foundtkiery
supportive during their studies at LAPE. They drthe opinion that the teachers teach in a goodnaodern way.
The EET, during the field visit, has asked variqusestions about the support for teachers and ewea important
for new teachers. LAPE provided evidence that teeschre supported well and that there are variustsred
manners in which further professionalization isgilole and stimulated. The EET likes to stress niygoirtance of
this. The EET is also positive about the supparhfew teachers, which can and should be furtheeldped and
institutionalized.

The EET is very concerned about the issue of aabBeidagogue (see our conclusion at the end otexh&p The
profession is not very clear, but also the stadt teaches the programme for it, has no Socialdgeenees on board.
So the experience with the profession is lackingidWis a main problem in shaping a realistic amith@ntic
programme to teach this profession. LAPE shouldhdoh about this. Therefore we are pleased witligtiethat
LAPE wants to give room for professionalizatiorthis area. But it should also make serious worggfointing
new staff with the experience of a Social Pedagogue

LAPE gives room for teachers to go abroad for terhnd professionalization, the EET finds this arpnt.
LAPE states that they want their programme to b@g@an and connecting to European standards. § hist iyet
the case. The standard of the Bachelor thesis igat@t the level it should be. Going abroad cashill help to
define these standards and to apply them to thgraamme. It is clear that LAPE teachers that goadbtwring back
new ideas and that they share their new knowletige.indeed it seems wise to stimulate student®talyoad as
well, for those numbers are relatively low (evethivi Lithuania).

4. Facilities and Learning Resources
4.1. Facilities
4.1.1. Sufficiency and suitability of premises fstudies

4.1.1.1. Number and occupancy of premises for stieti

The number of classrooms: 11 premises, each wigeas, 3 premises with 80 seats and 2 premisbsl 20t
seats. The Academy also has a laboratory with &% se

The students of the programme of Social Pedagogy have the possibility to use the premises of other laboratories.
They also have the possibility to use the Academy library and services of four computer classrooms. The students
can also use the pool, the track and field traifially gymnastics hall and two halls for playingvuss.
4.1.1.2.Technical and hygienic condition of the premises fastudies
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During thelast five years many of the premises were renovaied furniture was changed and the classrooms
were equipped with slide projectors (graphic prigjes) or such improvements were scheduled to lreedavut by
pre-ordering the equipment in the technical instos of the Academy. Approximately 80% of the pises were
supplied with computer terminals. Three multimgaligjectors are portable and are pre-ordered iDgmEartment
of Information Technologies (ITS Department) foelis lectures, seminars and presentation of indigrgn
reports. If need arises, possibilities to show eideterial and connect to internet network are iglexy/ for.
4.1.1.3.Working conditions in libraries and reading rooms

Studentgan use the Academy library, which has 70 workilaggs, eight of which are for teachers, six of Wwhic
are equipped with computers and three more conmgpaterdesigned for students to work with the ebeatr
catalogue of publications with editions dating bexlk 997. Publications that were published bef@@rlare listed
in a card catalogue and the publications of teact@n be found in the electronic catalogue. Thig tva students
can get introduced to the publications relatedh&irtstudy programme and taught study subjectslibray is
supplied with Internet connection and ALEPH 500Gwafe for the automated library information system.

The library constantly seeks to provide better @b for its visitors to use the Lithuanian andeign
information sources by regularly updating the etaut catalogue of library publications, the datsbaf the
Academy staff scientific publications, car catalegand card indexes and by testing and subsctibitige
information databases.

Each year the library is supplied with new publimas having considered the allocated funds angbtitdication
lists prepared by the teachers and scientist008 2he library electronic catalogue registered 60&
publications (a total of 3235 copies were receivétle Academy library fund has accumulated 165,361
publications at the end of the year 2008.

Each room of the student boarding houses is eqdimith wired and wireless Internet connection sat the
students can use the electronic sources of tharyilin their own rooms. This method solves theassithe lack of
library premises.

4.1.2. Suitability and sufficiency of equipment fetudies

4.1.2.1. Laboratory (art) equipment and appliances

Usually the students and teachers of the studyranoge use the services of the Laboratory for thesieal
Education and Sport Social Problems Research dCémere of Sport and Movement Science, i.e. théigaithe
database of research tools (questionnaires, psygical tests and monitoring protocols) accumulétgthe
laboratory scientists and receive advice regarttieg research works. The laboratory has no otrtical
equipment except for the copy machines, computaidfeeir software

4.1.2.2. Computer hardware and software

An assessment of the suitability of equipment fadging makes one note that in 2009 the Academy3i2d
computers. Approximately half of the monitors useel more than five years old and should be repladgdLCD
monitors. The Academy has four computer classradesgyned for student practical work and self-stsidie
Also, a distance learning classroom with a computeittimedia projector, audio and video monitorargl
transmitting systems was established.

In 2007 the older software was upgraded and netwacé was purchased. Approximately 162.2 thousarid L
was spent for acquisition of software. The follogvsoftware is used in the Academy computers: oppgral/stem
MS Windows XP 2003, Windows 7, SPSS for Window®%& well as Internet, e-mail and software for
downloading large files.

4.1.3. Suitability and accessibility of the resoescfor practical training

4.1.3.1. Compliance of activities of the institutins for practical training with the aims of the studes

The professionainternship of students studying Social Pedagoggised out in various general education
schools, kindergartens and children day care cgrdoeialization centres, juvenile reform schoold the Kaunas
Branch of the Department of Protection of ChildRights.

The variety of institutions for practical experiengrants that the students learn practical alsligbated to the
aims and learning outcomes of the programme. ltlshalso be noted that the students are given Ipitsss to do
volunteer work in day care centres in summer. Véesssthis positively because the students recppertunities
to acquire more practical skills and get immersed development of a social network.

4.1.3.2. Ratio of suitable practical training place with the number of students

Every student has a place for practical internshiie (93) students do not all perform their pradttcaining at the
same time.

4.1.3.3. Role of the higher education institutiomi selecting the sites for practical training
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A total of 53 contracts (40 of them with generaleation schools, 4 with kindergartens, 6 with aleidday care
centres, 1 with a socialization centre, 1 with\aejuile reform school and 1 with the Kaunas Brarfcthe
Department of Protection of Children Rights) araven up to ensure the practical training of students

At the beginning of their internship students aetdo general education schools to acquire expezie a direct
working place while being supervised by experienmaatdinators. Later on the students can sele@ipal
training site from a list of institutions and ordggations. The programme creates suitable and abtessnditions
for the students to perform their practical tragnin

4.2. Learning Resources
4.2.1. Suitability and accessibility of books, te@bks and periodical publications

4.2.1.1. Provision with printed publications requited for the study programme

Every year the library updates its publication ledated to the study programme. The Academy hbisr
subscribed to 43 Lithuanian and 38 foreign (34hef in English and 4 in Russian) scientific pegadli
publications and magazines.

The number of Lithuanian publications in the lity& sufficient. However, most of the foreign publiions are
only available in the reading-room of the library

4.2.1.2. Access to electronic databases

The Academy library is subscribed to the followinfprmation databases: Emerald Management eJournals
Collection, Lippincott Williams & Wilkins Custom& ochrane Library, EBSCO publishing, SPORTDiscuss,
Education Research Complete, PsychARTICLES, SoclKIDISTOP, SAGE Journals Online and Oxford Journals
Online. The website of the Academy library providdsgst of 7 Lithuanian and 18 foreign free accdatmbases.
The subscribed databases can be accessed byc¢hergeand students through the Academy computevelaas
by connecting from elsewhere.

4.2.2. Suitability and accessibility of learning rneaials

4.2.2.1. Provision with methodological publications

The teachers of the programme are constantly grepaew publications and publish their researcla dat
scientific publications. Over the last three yahesteachers have prepared one monograph, six pextk®oks,
nine study books, one methodological tool and af@ination methodological publication. These puddiicns are
related to the taught study subjects. They are imsprkparation of study subjects and are includete lists of
main or additional literature for students.

4.2.2.2. Access to methodological publications

The students can view methodological publicatidtieein the reading-room of the Academy libranbgrtaking
them at the General Delivery Desk. According toghelent request in September 2010 the Public&@nmittee
made a resolution to place all of the LAPE publara in an e-teaching database so that the studeuls have a
free of charge access to the teaching material.

4.2.2.3. Provision with learning aids

The study programme incorporates the usage oftitbeeamentioned books, methodological publications such
other tools as cameras and the following videorteldgies: TVs, DVD players and computers.

The SAR ends chapter 4 with a summary, strengteakmesses and actions for improvement:

Summary

The number of classrooms and supporting facilfoestudying is sufficient. 53 agreements with vas
institutions were concluded regarding the practiGahing of students, the number of positionsifbernship is
sufficient. The number of Lithuanian publicationa#able in the Academy library is adequate andestis can
view foreign publications mostly in the reading-noof the library. The library subscribes to Lithisamand
foreign periodical publications and magazines #natuseful to the study programme. The library ples access
to the electronic databases. Every year the liBbidry publications required for the programmeifglated. The
teachers of the programme publish publications @goephs, textbooks and study books) required fosthdy
programme.

Strengths

1. The number of classrooms is sufficient.

2. The possibility to use free databases, internetsscm the boarding houses, laboratories, fre@aige
teaching material, etc.

23



3. The constant update and renewal of the Academyitegitools, computerization of classrooms, improgatn
of visual data presentation possibilities.
4. The use of databases of other study programmes.

Weaknesses

1. Insufficient workplaces for students in the libraiyring examination sessions.

2. Not many of the subscribed foreign scientific pdital publications are related to the study subjéety.:
Asocial Behaviour Psychology, Delinquent and PréverPedagogy).

3. Some of the publications used in the study prograrara available only in the reading room of theslil.

4. The software in several Academy classrooms and fDapats is outdated.

Actions for improvement

1. Areconstruction of the Academy library is underntayexpand and improve the possibilities of ushmng t
library services (2010/2011).

2. In 2011 the Information Technologies Centre ofAltsademy has scheduled to upgrade the softwaré thfeal
Academy computers.

EET Conclusions

LAPE facilities are very suitable to support theigation and learning of the students in the prognarof Social
Pedagogy. The premises are a positive featureesohtlademy. It is well equipped for the perspectitzgports and
physical education. The classrooms are in good @nae mostly fit the standard, the library is uglede and grants
access to the needed study materials. The ICTitfegilre good: enough computers, access to Infexoeess to
data bases and the equipment to present is fimee $&furbishing and redecorating is going on, wisicbws
investment in the facilities of LAPE. A point of provement is the accessibility of internationadrgture.

The study facilities for the programme delivery dinel students study are good. The EET strongly@tpghe
described actions for improvement.

The EET has met with the students and they werereqing no problems with finding the needed infation

for the content of their study. They are positibeat the study facilities, the access to compusafiware and

data bases. The EET thinks this is positive, lasslito stress the fact that international litemaghould be enclosed
much better. And the use of foreign literature iy $tudents certainly is an important point ofrdtta. The use of
international literature in the context of the Baldn theses is not at the level that it should be.

The students were not completely satisfied withitifi@mation given about their study, some noteat the
information on the practice periods and the speeiabns is not clear.

5. Study Process and Student Assessment
5.1. Student admission

5.1.1. Rationality of requirements for admission to theuslies

The admission is organized in two stages: 1) géadraission, 2) additional admission. General adiorsis
carried out according to the calendar plan angtheedure set forth by the Association of Lithuartiigher
Education Institutions for Organization of Genekdmission. Additional admission is held in casexaéilable free
places after the general admission.

The calculation of the competition grade, its folam@llocation of additional points and prioritiescase of an
even amount of points is provided in Clauses 3&f3Be SAR 2008.

Since 2010 applicants of the programme of SocidadBegy (NL, I) must take a motivation test. Theteahand
procedure of this test is affirmed by the MinistéScience and Education.

The 2010 SAR provides clear information on the @dion, it includes the competition procedure amdpint
system for admission.

Tables 3-5 present the data regarding the admissitms study programme and the admitted applganer the
last five years (Tables 3-5).

Table 3. Number of applicants during general adimiss

Year A B
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N I N I
2010 17 10 129 55
2009 27 15 340 112
2008 18 17 266 174
2007 27 350
2006 35 557

A — first priority, B — any priority; N — full-timestudies, | — part-time studies.

Table 4. Number of admitted students

Vear During general admission During all admissions
N I N I

2010 14 7 14 7

2009 31 21 34 21

2008 26 28 27 28

2007 24 24

2006 23 23

N — full-time studies, | — part-time studies.

Table 5.Competition during general admission and additi@ahission

General admission Additional admission
Year

A B A B

N | N | N | N |
2010 0,7 0,3 5,8 1,83 0 0,03 0,6 0,26
2009 1,19 0,23 14,5 2,5 0,36 0,13 3,1 0,56
2008 0,95 0,56 15,7 5,8
2007 1,4 17,5
2006 1,6 25,3

A — first priority, B — any priority; N — full-timestudies, | — part-time studies.

The data provided in Tables 3-5 evidence the poipylaf the study programme of Social Pedagogyrythe
years of 2006-2009. In 2010 the number of adm#tadents to both full-time and part-time studiesrdased
greatly. This is related to the admission motivatiest introduced in 2010 and to the introducedipgsgrade or
the increase of the tuition fee for studies.

5.1.2. Efficiency of enhancing the motivation of applicastand new students

5.1.2.1. Actions of the higher education institutio in attracting students capable to study

The programme of Social Pedagogy is presentedpispaf Grade 11 and 12 in high schools. The presem
includes discussion of possibilities to acquire rkaowledge, skills and abilities, with the helpvafich social
pedagogues can assist in solving contemporaryededant problems of children and teenagers, sosiatial
problems and those of assurance of child’s wekliarevell as free-time occupation.

Applicants can also access this information onLhBE webpagewww.lkka.lt/priemimas/201Pand during the
fairs for applicants held by the Association ofhLiainian Higher Education Institutions for Orgarimabof General
Admission (LAMA BPO).

5.1.2.2. The effectiveness of new student motivati@nhancement

The motivation of the admitted students for stuiBestrengthened by conducting classes in a cesatid
interesting way. The teachers, having considenadesits’ attempts and abilities to study, objectivlaluate the
student, which is also a big encouragement toestav better results. The students are providel paissibilities to
perform their practical training in various institins and this influences their motivation adeqglyaas well. The
student motivation is also strengthened by invitimgm to prepare for master studies, encouragigig th
participation in scientific conferences and writioigscientific research papers in scientific peigatimagazines.
The disposition to seek good results was alsogtinened by the fact that in 2010 the students vioaved good
performance and whose grades average during thessamvas higher than 8, did not have to pay feir studies.
In 2010 students expressed their opinions that theiivation to study is especially enhanced bygbeeral
approach of the Academy towards a student, theitwonsl for studying, encouragement system, etc.
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5.2. Study process

5.2.1 Rationality of the programme schedule

Every semester in the programme of Social Pedagégyon average no more than 7 subjects are sty@d
credits). For part time studies this is an avedde subjects (about 14 credits).

The study schedule starts with compulsory subpeatkis structured in such a way that only laterstiney includes
development of competences and an increase irtisel@ossibilities.

The rationality of the programme schedule is alddent due to the fact that the students havedaefft time for
self-studies (approximately 4 hours per day).

5.2.1.1. Schedule of the study classes

The schedules are put together for one semestararabnfirmed by the Rector. They remain unaltei@thg the
entire semester, except for special cases abootwtte students are informed accordingly. Thisdigehedule
allows the students to plan their time better.

Each teacher has allocated certain visitation h(@#shou per week) for consulting students ansl timetable is
publicly announced on the information board of Amademy. The students can also get replies to tjugistions
by e-mail.

5.2.1.2. Schedule of the examination session

The examination schedules are coordinated with thatlieachers and the students and then they afienced by
the Dean of the Faculty. There is only one exariongter day and three days must be left betweemigedions
to give the students time for proper preparatidre $tudents whose learning results were assessesLiffscient
(4-0 points) are granted the right to retake then@ration once. Disagreement over the examinaésults, etc. is
indicated in the LAPE study regulations.

5.2.2 Student academic performance

5.2.2.1. Monitoring of student progress and drop-durate

To change in the number of students over the ilastykears is presented in table 6. The data shdyveoslight drop
in full-time studies (e.g. 13%), but a large saiep (38%) in part-time studies. According to thedents they
were unable to fulfil their monetary obligations.

Table 6.Change in the number of students during the studies

Change in the number of students by academic year
Academic | N I V [N I V [N I N I N I N I(N) |V
Year (@) | (N) (D) [ (N) @ [(N) [O) I(N) [ (D) [(N) | (D)

I Il I Y Vv Total
2010 14 | 7 25| 21 22| 20| 21 23 27 82 98
2009 34 | 21 23| 20 21| 22| 20 29 18 98 127
2008 27 | 28 25| 20 20| 28] 22 17 22 94 115
2007 23 | 24 20| 32 24| 18] 27 27 0 9 96
2006 23 | 33 25| 23 28| 22/ 1§ O 0 94 78

N — full-time studies, | — part-time studies.

The EET has established that the facts of drom@ibnly registered and there is some explanatiothé reasons,
but there is no evidence of a policy to retain stid and to support them in trying to study on. EA#hould look
into this and take action to put forward this ppland actions.

5.2.2.2. Student participation in research

Skills of scientific research work are formed bggiag the compulsory courses (11 credits). Theestisdactively
participate in scientific research by performingfpssional practical training, writing a course @agnd a
Bachelor thesis. They analyze the results of sfientsearches and present it in reports durintferx@nces and
sometimes in articles that are published.

However students are active in research, the EETgbi#ie some important criticism about the qualityhe
research that is conducted in the final thesis tfisrreason we have some doubt about the qudilttyecother
research activities by students. We were not abéstablish the quality of this research.

5.2.3.Mobility of teachers and students

5.2.3.1. Scope of teacher mobility and its impachahe study programme
Approximately 34.4% of the teachers went abroadhduhe period assessed in the SAR. They take taregzart
in Socrates-Erasmus exchange programmes givingréscin foreign universities, acquiring up-to-datefessional
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knowledge and making contacts with foreign partnets participate in joint research. During thesgty to
foreign universities teachers got introduced tdadquedagogue programmes, quality assurance, teaamnethods,
organization of practical training, etc. The teastshare their experience with colleagues andiicisrporated in
the programme. The data regarding the mobilityeathers is provided in the tables 7 and 8.

Table 7. Teachers gone abroad for academic work

Percentage in terms

Academic year | Number of of the entire full-time Institution (country) *
teachers academic staff of the

study programme
2009-2010 13 38,2 Czech Republic, Latvia, NetherlaRdgugal, Spain, Bulgaria.
2009-2008 15 44,1 France, Czech Republic, Portugaim@ny, Bulgaria.
2008-2007 13 29,5 Czech Republic, Portugal, Germaatyja.
2007-2006 13 32,5 Greece, Germany, United Kingdeatherlands, Czech

Republic.

2006-2005 11 27,5 Netherlands, Latvia, PortugaltddrKingdom, Germany.

" Institutions (countries), to which the most teashteavelled to.

Table 8. Number of teachers who arrived for academork to the core academic division

Academic year | Number of incoming teachers Institution (country) ~

2009-2010 11 Finland, Turkey, Poland, Czech Republic
2009-2008 9 Finland, Turkey, Czech Republic, Spain.
2008-2007 10 Latvia, Portugal, Netherlands, Finland
2007-2006 6 Czech Republic, Latvia, Portugal, Spain.
2006-2005 11 Netherlands, Germany, Denmark, Spaitand.

" Institutions (countries), to which the most teasharived.

5.2.3.2. Scope of student mobility and its impactothe studies

The dataonthe mobility of students is provided in the tal®eand 10. There are only a few students takingipart
Socrates-Erasmus exchange programmes. Accordihg &tudents the main reasons for this are theiégey

barrier and the poor financial situation.

Table 9. Mobility of outgoing students

Outgoing students

Academic year Percentage in terms of all Institution (country) "
Number students in the programme

2009-2010 2 7,7 Latvia, Czech Republic.

2009-2008 — — —

2008-2007 — — —

2007-2006 — — —

2006-2005 — — —

" Institutions (countries), to which the most stusesf the programme travelled to.

Table 10. Mobility of incoming students

Academic year

Number of students who
arrived for partial studies in
the core academic unit

Institution (country) "

2009-2010 12 Spain, United Kingdom, Czech Repubfiair§ Turkey.
2009-2008 15 Spain, United Kingdom, Czech Repubbitaid, Turkey.
2008-2007 11 Spain, United Kingdom, Poland, CzechuBlép
2007-2006 9 Spain, United Kingdom, Poland, Czech Blépu
2006-2005 8 Spain, United Kingdom, Czech Republic.

" Institutions (countries), to which the most stusesf the programme arrived.

Both staff and student mobility are present, butarot know in what percentages compared to tiaé @b staff
and students in the programme. We do see molblitlythe effects of mobility in the curriculum aretpresented,
nor made clear during the field visit. The EET Hsithat LAPE should develop clear policies withameto
mobility and the outcomes and as such the effediset curriculum. This is very important for wedithat the
programme needs more international benchmarkinthécontent of the programme. This will also Help
validate the programme (as stated that it is neadeldapter 2 of this report).

5.3. Student support

5.3.1.Usefulness of academic support
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5.3.1.1. Informing about the programme

The students of the study programme Social Pedagggrovided with constant and consistent acadsupport.
During the first lecture students are provided it information about the aims, objectives, stigtassessment
forms, independent work and literature of the ceuhsdividual consulting possibilities for studeate provided
within the framework of each subject. The Academtgrapts to react flexible to the needs of the sttgle
Students are provided with learning support. Thgnig of teachers has prepared methodological rraten

their subjects as well as study books or monograplalable to all students.

5.3.1.2. Student counselling on study issues

LAPE has its own website with information for statkeabout the study programme (study funding, stuihs,
learning outcomes, achievement assessment, elascibjects, schedules, mobility opportunities, teastand their
consultations, the requirements for studies, th#igations and socio-cultural events of the inéitit), which is
regularly updated.

5.3.1.3. Student counselling on career possibilise

At the beginning of each academic year, the stgdaesmte a meeting with the Faculty administratiodh iachers of
the programme. In this meeting students are actpdhin detail with the awarded qualification degraad
qualifications, developed competences, the assessystem, the possibilities to participate inititernational
programmes and projects, partial studies abroadyrthspect of second-cycle studies (master studigspther
career opportunities. Students are acquaintedtail déth future career opportunities at the Carfeairs organized
by higher education institutions of Lithuania, wlastudents can introduce themselves to potentiplagers.
5.3.1.4. Possibilities to study according to indidual programme

The SAR states that students are provided witlpdssibility to study according to an individual gramme. The
EET concludes from the SAR that it is not very cleaw this is done. Again we could not verify tdigring the on-
site visit.

5.3.1.5. Possibilities of students to repeat subjscand to retake examinations

Students are provided with the possibilities tcesdfihe courses and retake the examinations. Tre\saul
procedure of the exam retake is in compliance thighrequirements of the legislative acts. The fe@gams may
be retaken once.

5.3.2 Efficiency of social support

5.3.2.1. Psychological, sports, health and culturaupport

The students are provided with psychological, calfisports and health support. Students can pelaships, are
offered accommodation at the students’ dormitory.

5.3.2.2. Grants and benefits

The students are granted scholarships in compliaitbethe LAPE regulations. The students can recdie
following types of scholarships: academic achievainseholarship, one-time purposive scholarshipraordinal
scholarship. The specific scholarship sizes farraester are approved by the Academy Rector purswdim
approved estimate of the scholarship fund.

5.3.2.3. Provision with dormitories

Accommodation is provided according to the follogvpriorities: orphans, people with disabilitiescisdly
supported people and sportsmen of high level. Gthuglents are granted accommaodation according to a
competition order considering the distance fromapglicant’s place of residence to the Academy.firseyear
students are granted no less than 120 places gothatories.

5.4. Achievement assessment
5.4.1 Suitability of assessment criteria and their pubitic

5.4.1.1. Correlations of criteria with the intendedearning outcomes

The SAR states that the criteria for student aehient assessment are closely related to the |gaonicomes.
But the evidence presented in the SAR only reféhdécassessment of certain abilities, without ngkiear how
criteria are specifically related to the learningammes.

It is very serious that the EET cannot confirm ¢higeria for assessment in connection with theneay outcomes
in the given subjects within the programme. Thia gerious lack of information on a basic issuasisessing
student achievement.

5.4.1.2. Composition of the assessment grade
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The evaluation of learning outcomes of each studhyest is based on a ten-point grading scale. Thgest is
considered as passed after receiving a grade leksdhan 5 points. The SAR shows the four waysah §rade
can be determined.

Each teacher presents the evaluation system isuthject descriptions and during the first lectaréhe students.
The teachers are recommended to conduct the nyagdrihe intermediate assessments in written fanthtae
examination only in written form.

5.4.1.3. Publicity of assessment criteria

During the first lecture students are acquaintat thie subject, aims, content, the volume of thgesu, the forms
of the studies and the requirements for assessetenilhe criteria should be clearly understandatteduced to
the students in advance. All of the subject desionp are available to the students.

The EET finds that the procedures of assessmentealtén place, but the intersubjectivity and qtabf marking
are doubtful.

5.4.2. Feedback efficiency

5.4.2.1. Methods of feedback

The students receive feedback about their achievesmneostly in a form of generalized assessmenp(byiding
evaluations and points) or a formative assessneatt{ers introduce the students to the evaluatippsoviding
comments in written form or verbal form if the sémtlrequests so).

To ensure that the students react to the feedindmimation, the teachers contact each studentfaretessary
discuss what was unclear, what learning gaps hestereed and what should be given greater attefyoime
student. Some of the teachers hold seminars oultatisns after examinations to discuss the results
5.4.2.2. Effect of feedback on student achievements

The SAR shows no evidence at all about the effefdamiback on student achievements. Some assuraien
made as to the possible effect. The EET thinksltA&E does not look into this issue. It recommetidd the
university starts to do so, as feedback is esdentsastudents’ learning process.

5.4.3. Efficiency of graduation papers assessment

5.4.3.1. Requirements for final thesis

Clear requirements for the final Bachelor thesesgiven in the SAR. The topic of the Bachelor thesust
correspond with the programme aims (RegulationHferPreparation and Defence of the Bachelor Fihakig).
The EET has some general remarks about the Badhelsis that will be presented in the last pathis report,
under the heading of recommendations.

5.4.3.2. Procedure of final thesis assessment

The procedure for the final thesssalso clearly defined by the Regulation for tmeration and Defence of the
Bachelor Final Thesis. The student’s final thesievaluated in a Department meeting and afterdigihthe
noticed drawbacks the student is allowed to defbagaper publicly in front of the Bachelor Themigl its
Defence Assessment Commission.

The final theses and their defence are assessaiithg members of the Commission. The grade ofitia thesis
assessment is determined by calculating the averfape evaluations. The assessment criteria &reslevance
and significance of the chosen topic, formulatibthe topic, the scientific level of the thesisg htegrity of work,
completeness of the content, the quality of theithiayout, the quality of the report, the evalo@tof the reviewer.
The evaluation results are announced on the ddgfehding the thesis after the Commission meeting.
5.4.3.3. Results of final thesis assessment

In 2009 34 students defended their final Bachélesis, the average grade was 9.35. In 2010 39r¢8idefended
their final Bachelor thesis, the average grade®@4. Over the period of 5 years only one appealsubmitted.
There are some issues to be improved: the topitsemearch methods are sometimes repetitive, tretghore
attention should be paid to the assurance of wariety and the suggestions and requests of samitiigrs and
employers should be considered. The students hechility to compare their research results inevd@tail with
the most recent scientific research in the worltere is also a lack of works with qualitative reshathe works
include no triangulation method and they lack redeathics.

The EET can confirm the last mentioned points figoriovement. In fact these issues were clearly ddigehe
EET at the end of the on-site visit as one of oamneritical points regarding this programme. Agai will stress
these issues at the end of this report in the rewmdations for improvement.

5.4.4.Functionality of the system for assessment and rgition of achievements acquired in a non-formal dn
self-study way
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5.4.4.1. Assessment demand

Some teachers encourage students to participatmmars, projects and conferences on the topissal
education, physical education and the developmiesparts values. But the recognition of achievematjuired
in a non-formal and self-study way is not formatiznd is left to the judgment of the teachers. decmate
document will be prepared to help teachers suaggssfeate and use the evaluation and recogn#tystem for the
achievements acquired in a non-formal and selfystuey.

5.5. Graduate placement
5.5.1. Expediency of graduate placement

5.5.1.1. Number of employed graduates and reasonfsfailure to get a placement
Tablel1 provides information about graduate (NL, 1) piaent (graduation period 2006-2010).

Table 11. Information results regarding furtheinatits of graduates

No. Information type 2006 2007 2008 2009 2010

1 The graduate was employed pursuant fc45% 53% 45% 48% 18%
his speciality in Lithuania

2 The graduate is continuing his/her - - 35% 40% 26%
studies in a master study programme in
LAPE or other higher education
institutions

4 The graduate was employed abroad 15% 15% 20% 12% 13%
The graduate was employed in other | 40% 32% - - 38%
field than his/her speciality

5 No feedback available - - - - 5%

The EET finds no explaining texts in this paragregdarding the issue of reasons for (un)employrimetite 2010
SAR. Therefore we conclude that this issue is alkén serious at LAPE. We strongly recommend thenadin for
employment, as it is an important factor for studea enter a study. They need to know career petises, to be
motivated in their study.

5.5.1.2. Correlations of graduate professional aafity with the study programme

42% of the graduates were employed in a professibne with their study programme. 34% of the gratks were
enrolled in master studies of Educational Studi#dE), Sociology (Kaunas University of Technology),
Educational Technologies (Kaunas University of Tedbgy) and Educational Studies (Vilnius Pedagdgica
University). The EET appreciates these numberst lalgo concludes that 24% of the students arempioyed in
line with their study programme or studying in astea course. We cannot see what is happening kgt of the
graduates.

The SAR ends chapter 5 with a summary, strengteakmesses and actions for improvement:

Summary

In 2010 the admission procedure changed: the afido the study programme of Social Pedagogy (Niad to
take a motivation testnd only the applicants whose competitive gradenadswer than 6 pointewere admitted.
Even though the students fail to fully utilize thessibilities offered by the Socrates-Erasmus exghgprogramme,
they actively participate in scientific researcheTstudents receive the needed information andrédeayve
constant academic, methodological and social sapgsuvally the students get feedback regarding thei
achievements, providing them comments in writtewesbal form or verbal form if the student requesis

34 students of the study programme (NL, I) defertled final Bachelor theses in 2009. The averageegwas
9.35. 39 students of the study programme (NL, f¢ideed their final Bachelor theses in 2010. Theaye grade
was 9.04. The assessment and recognition of achews acquired in a non-formal and self-study veayat yet
formalized. The ratios of graduate placement pursttatheir speciality are of average values dugii§6-2010.

Strengths

1. The admission motivation test and limitations af #umission grade (no less than 6 points), intreduc
2010, allows selecting the most suitable and higindyivated students.

2. According to the students their motivation to stislgspecially enhanced by the general approattreof
Academy towards a student, the conditions for shgjyencouragement system (including scholarships),

30



prevailing academic and communication climate &edappraisal for LAPE among other higher education
institutions.

3. The students of the study programme actively pgg#te in scientific activities and conferences. Qe last
few years they have taken prize awarding placeghibads to believe that their abilities to penficapplied
research are being developed successfully.

4. Teachers actively participate in the Socrates-Euasmchange programme and develop their academic an
scientific competences, which helps to improvedgbality of the programme.

5. The high ratio of graduate placement in line withit speciality, especially considering the potardf
students admitted to master study programmes delatide acquired speciality of social pedagogue.

Weaknesses

1. The large number of drop-out students of part-titoelies, as according to the students they werel@ta
fulfil their financial obligations.

2. The students fail to fully utilize the possibilgieffered by the Socrates-Erasmus exchange proggadumto
a language barrier and poor financial situations.

3. The non recognition of achievements acquired inraformal and self-study way.

4. Student lack capabilities to compare their resesestlts in detail with the most recent scientiésearch in
the world. The students are in need of more knogdaggarding the carrying out of proper qualitative
research.

5. Insufficient participation of the social partnensformulating the topics of the final theses.

Actions for improvement

1. The Study Programme Committee and the Divisiomtdrhational Relations must work together and discu
actions to encourage the participation of the sitegdm the Socrates-Erasmus exchange programme.

2. The teachers must be encouraged to create and @éesessment and recognition system of achievements
acquired in a non-formal and self-study way, acic@ydo the recommendations and procedure beingapedp
by the Ministry of Education and Science.

3. In selecting the topics for the final Bachelor #gethe suggestions and requests of teachers, eznplayd
social partners must be considered. LAPE must ingthe abilities of students to discuss the regiltheir
works in more detail and compare their researailtsewith the most recent scientific research mworld.
The students must be trained to use the triangualatethod in their works and follow research ethics

4. Currently the Study Programme Committee is disoigsainew Regulation for the Preparation and Defefice
the Bachelor Final Theses, which will be amendédguhe results of the self-assessment of the study
programme, the comments of assessment expertgghests of employers and the situation of thescirr
labour market.

EET Conclusions

The entrance of students, their guidance and sugpeery well in place. The students are motivatad know
what to do in their studies. The information th&RE gives on the study, the process of the studytlaa daily
needed information are all adequate and sufficiem. students know the way they are assessed armdlitiria
that are used. Even feedback is regulated quite altlough the EET would like to stress that fesarkbis an
important part of the learning process and shoalddne more regular and preferably in a writtemfowhich is
now mostly not the case. Staff and students hassilpitities for mobility, staff uses these possilgs effectively,
but the students do not. The EET strongly advi&BHE to look into this and to find ways and meanstimulate
and support student exchange as well. The paraginapheally needs improvement is (5.4) assessrii@etEET
is of the opinion that there is too much old faskid written examination going on, that focusesnogh on
knowledge. There is not enough assessment ints,skititudes, hence competence assessment ignsiiayted.
According to the main programme aims, this sho@dhtpproved soon. The EET also has some problems &t
quality of the Bachelor theses. They seem not tatliee (European) level they should be

The EET finds the over all marking within the praigrme characterized by very high scores. Studeata s&be
very good and do not fail as in ordinary statisticeoss Europe. We have no evidence that the ngaikin
intersubjective, that tests are looked at by otieieagues, e.g. form other institutions end thatkimg is never
compared with other institutions. This lack of nsebjectivity is a serious item. Therefore the Ef&fnot
establish the quality of the marks.

The study process sems to be adequate, but thesass# of it is not. The EET strongly supportsdéscribed
actions for improvement and giving some guideliinethis chapter.

The EET has met with students, staff and graduatewestigate the topic of the outcomes of thegpmmme. Al
are very satisfied with the programme. However tdsting and examinations can use improvement.eTisex ot
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of written examinations and no real assessmemmpetences, where LAPE states that they educatador
professional competences of a Social Pedagogue.

The whole issue of the Bachelor thesis is alsa@itgmportance here. The Bachelor thesis we hese during
the field visit for the majority lack the methodtofingulation, the use of international literatoreeferences, the
right use of qualitative research, applying reseatbics and so on. The EET puts forward that LABEdS to
make work of this. This probably is a universitguse, so large efforts can be made to improve targé scale in
quite a fast tempo. There needs to be an improvephan in the near future. Then staff needs toeyaih
professionalize on this issue. Then proper edutaltiprogrammes/modules should be put in placeaimIstudents
how to do their research. A strong suggestion identey the employers to take care that Bacheloarebeshould
be applied research, connected to real life issutt®e profession. So it is important that the agsk is connecting
theory and practice.

The students do agree that they could make morefubke international Erasmus-Socrates programmnethiey
think that LAPE should put in more efforts to hélem to embark on international exchange. The BEEEEses
that LAPE should look into possibilities to makeckange of students more often possible. Anothaeissthat
the students would like it if more foreign teacheosme in and teach about the profession in their countries.
The graduates were positive about the way they edueated and they feel well equipped for the Esite once
they are working. The thing they have missed inpifegramme is the fact that every day work coméb wilot of
procedures and paper work. Many of these evenatsgstwithin the profession are not part of theuaadion at
LAPE. They suggest that, using the knowledge oflgates and employers, LAPE takes care of introduitia
knowledge of these every day professional taskisarmprogramme.

The employers were positive about the fact thaptegramme has the perspective of sports and syaiss.
Further they find that project work, leadership &melknowledge about children is an important pathe
programme.

6. Programme management
6.1. Programme administration

The programme is administrated by the followingeéhinstitutional units, the functions and procedurewhich
are laid out in the LAPE internal procedure rutes: Study Commission, the Social Pedagogy StudgrBname
Committee and the Department of Studies. The SGaiymission is a collegial body approved by the &eoa
LAPE. Its responsibilities include preparation alistussion of various issues related to studiesyments and
resolution projects and their submission for applde the Senate as well as submission of suggesséind
comments regarding study quality issues to the Cittes of study programmes. The Department of Studi
responsible for the coordination of studies, datéhe studies and students, issue of study docsnaeiol
organization and implementation of study admisgimtedure. The Committee of Social Pedagogy Study
Programme is responsible for the implementatioth@fprogramme aims and constant monitoring of tineys
programme quality.

The pedagogical, scientific and other experienadb®iHead of the Social Sciences and Humanitieabegnt
Prof. R. Malinauskas is sufficient (18 years ofen@nce) and his activities are in compliance \thth study field.
He supervises undergraduates of the Social Pedajody programme, postgraduates of Education Studie
programme and doctorate students in thesis prémaratis recent activities include preparing a mgnaphSocial
Skills of Children of Risk Grouger publishing in 2010, raising his qualificaticevel in courses (ECDL courses in
2007), participating in coursddethods of Researdteld by LAPE (2009) and constant participatiof ivesis
Defence Committees in the field of Educational &tsiin LAPE, Siauliai University, Vytautas Magnusitersity,
Kaunas University of Technology and Kaunas Univgrsi Medicine.

6.1.1.Efficiency of the programme management activities

6.1.1.1. Composition and functions of the programmenanagement

The composition of the Committee is decided upothieyCoordinator of the Faculty study programmetiier on
referred to as Coordinator) and can be changedyssoh The composition of the Committee is apprdwedn
order of Rector.

TheCoordinator is constantly in charge of the quadityhe coordinated study programme. The following the
functions of the Coordinator. The SAR sums up tgous responsibilities of the Coordinator andhaf Study
Programme Committee.

6.1.1.2. Coordination of collegiality with personatesponsibility in decision making
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The teachers can influence the decisions of theddwator and the Study Programme Committee becaiLibe
end of each year the Coordinator invites all tlaelers to express their opinions regarding theegsselated to the
study quality. The meeting includes discussionsvbat the teachers can change in their deliveregsuto
improve the overall quality of the study programme.

6.1.1.3. Information about programme monitoring

The process of study programme administration ardityy assurance is set forth in the following doeunts:
LAPE Code of Academic Regulations (2010), Regutetiof the Study Quality Monitoring Committees (210
Regulations for the Study Programme Committees§RQAAPE Study Subjects Approval Procedure (2008),
LAPE Procedure for Recognition of Study Resultd@0Regulation for the Preparation and Defendb®f
Course Papers and Final Theses (2007), LAPE Regusdor Individual Study Programmes (2007). These
documents provide a detailed description on thésaecmaking procedure and the programme qualgytasce.
The next data collections are kept up to date:estugrogress and drop-out, registration of graduaitel their
career, information regarding the mobility of statdeand teachers, a list of Bachelor theses t@pdshe defended
Bachelor theses.

The data gathered during discussions are analyzadrieeting of Social Sciences and Humanities Dejgaut.
Later this information is relayed to the Committdesocial Pedagogy Study Programme. The contaatafdhe
graduates are accumulated from the beginning af shedies and stored in the Department and Deéineddf the
Faculty of Sport Education Studies. These datsaffecient for the improvement of the study prograenquality.

The EET finds the collection of data impressive, ibatresses that the ways of analyzing the dat®i clear
enough, neither are the ways in which action atédgyward. As a result the outcomes of these astare not
known (yet). Quality assurance needs the full cg€lBDCA, which is not yet established at LAPE. BT
strongly recommends the closing of the PDCA cythe EET is pleased with the first attempts in thé&RSo
present strengths/weaknesses and actions for irpr@vt. This system needs to be properly furthealies.

6.2. Internal quality assurance
6.2.1. Suitability of the programme quality assessm

6.2.1.1. Evaluation as a regular process

In 2008 and 2010 a detailed external self-assedsohd¢ime study programme of Social Pedagogy wasethout.
The self-assessment team submitted the self-assestmthe Academy Board, the Study Commission, egmof
the Study Programme Committee, study programmééeacstudents and social partners. Feedback fremyane
was gathered and recommendations were presentadirgg the improvement of the study programme.

At least once in every three years the Study Progra Committee provides the Study Commission witkl&
assessment report.

6.2.1.2. Preparation of evaluation parameters, metids and aids

The assessment areas, criteria and indicatordselfx the internal quality evaluation are the sara the ones for
the external assessment.

The choice of applied assessment methods andisooluenced by the procedure of external evatuaéind
assessment of the study programme and the quadityance regulations and guidelines for Europegimehi
education.

6.2.1.3. Publicity of evaluation process and resuit

The evaluation aims and process are reviewed iStindy Programme Committee and presented in theraent
meetings. The evaluation results are presentdtetdt¢ademy Administration and in the Departmenttings. The
results are also provided in the final annual repbthe Faculty and in the public annual reporthaf Rector.

The evaluation results are announced on the Acadi@nanet. The social partners receive informatiaring the
meetings of the Study Programme Committee, semideasussions and conferences. The quality imprevem
results are spread during discussions and meatiitiggyraduates and employers and through the Academ
newsletter. The results are available to all graafptakeholders.

6.2.2. Efficiency of the programme quality improvemt

6.2.2.1. Application of evaluation results

The SAR states that the evaluatresults are used to identify the priority qualityprovement areas. But the SAR
does not show how these results are concretelyegpiol improve the programme. The EET cannot seethe
results are put into actions and how these acaadgheir effects are monitored.

The system works only partly and seems to offeteggpme freedom to improve the programme or natekins
that the system is not yet institutionalized enough
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6.2.2.2. Benefit (advantages) of the actions for glity improvement

The benefit of the use of assessment results iadlad increase of intercollegiality between the rGmator and
the teachers, as well as between the teachersehassMore discussions sprung up and more sokiti@re
offered.

The students showed high motivation and they ppdie actively in the process of study quality aseeent.
Having passed the subject the students activeby/pakt in discussions with the teachers on whatéur
improvements could be made in that certain subject.

In 2007 the quality of Bachelor final theses wdsaed as a priority area. Upon assessment thelsitders state
that the students keep to the methodical requirésrfenthe paper preparation more closely thanreeko the
work became more systematic, their analysis sexeem deeper and the conclusions were betteradgdun
6.2.2.3. Dissemination of quality improvement rests

Informationabout the quality improvement results are proviidetthie annual report of the Faculty, which is
presented to the Rector’'s Council and in the pudnticual report of Rector. A report is also subrdittethe student
representation body of the Academy. On the dayoibs pedagogues the Academy holds a round tabtuistion,
where social partners are invited and introducdtieayuality improvement results, and where disoasson
further improvements are held.

Other methods are applied as well, e.g. on Mar¢t2Q80, a conferendenprovement of Studying Quality in the
Faculty of Sport Education Studies from the Viewpof Studentsvas held. The aim of the conference was to use
reports and discussions as means to analyze tbiepr® and possibilities of study quality improveiienthe
Academy and to discuss the problems that the stsidi@re. The topic of the conference caused a imigeest
among the students and teachers.

6.2.3 Efficiency of stakeholders’ participation

6.2.3.1. Participation of students in quality evalation and improvement

The students patrticipate in the process of qualigurance: in the activities of the Study Prograr@ammmittees,
the research of the study programme process, distisswith the group Monitors and student repregeet body
and at the discussions and meetings with gradaattemployers.

Since 2004 LAPE has started performing regularsgstematic student surveys on the quality of teaghf the
study subjects.

The Academy has an open study culture which enalidestudents to freely express their opinionsanous
issues to a teacher of a particular subject, trewdboator, the Head of the Department or the DddaheoFaculty.
6.2.3.2. Participation of teachers in quality evalation and improvement

Teachers participate in quality evaluation and mepment activities by preparing the assessmeitteo$tudy
subjects, by systematically reviewing or creatiegrstudy subjects, developing their scientific\attiand raising
their qualification by participating in methodologgminars or traineeships.

Once per year the teachers meet with the progra@ooedinator and discuss the problems that theydaceg the
teaching process and put forward proposals on bawneatke the programme more appealing to the students
6.2.3.3. Influence of external stakeholders on tretudy quality

The external stakeholders (graduates and emplolyave) a great influence on the programme quali@uation
and improvement. The quality of the programme ssused every year with the social partners or tleéégated
representatives in the Study Programme Committdaraaetings of the Department.

The SAR ends chapter 6 with a summary, strengteakmesses and actions for improvement:

Summary

The study programme of Social Pedagogy is admatesirby the Study Commission, the Social PedagagyyS
Programme Committee and the Department of StuMiest of the responsibility for the administratiohtloe
study programme is held by the Social PedagogyyJtudgramme Committee, which is responsible for the
implementation of the study programme aims anattmstant monitoring of the study programme quality.
The effectiveness of the programme activity managerdepends on the programme Coordinator, aided by
members of the Study Programme Committee. Thein mian is to find out the drawbacks of the study
programme, to discuss them and submit proposaletbAPE Board on how to improve the quality of the
programme.

All the stakeholders including teachers, studegrisduates and employers participate in the studlitgu
evaluation and improvement process. The resultmiality improvement are dissemination to all trekeholders.

Strengths
1. The programme Coordinator and members of the Caeenidosely cooperate to establish high qualitdistu
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Close cooperation with social partners (stakehs)der

Participation of the teachers in the quality evatumand improvement.

The Academy experience of 75 years worth, its ti@ws and attitude towards the field of sport pedpoare
successfully integrated into the study programm8azfial Pedagogy.

Hwn

Weaknesses

1. The quality surveys are not always filled in sesiglby some students.

2. The Bachelor final theses lack a detailed discussfdahe research results and only a small poxtiche
students decide to carry out qualitative researches

3. According to the students the assignment submissigmrements and evaluation criteria provided doye of
the study programme teachers are unclear.

4. During examinations and assessments cases of sfutheating and behaving dishonestly still occur.

5. Some of the students study for the sake of gettidgploma rather than obtaining qualitative prof@sal
competences and knowledge.

6. The Academy material resources are insufficieminable the students to use information technoladieisg
the studying process with the aim to improve thedctical skills.

Actions for improvement of the programme

1. The programme Coordinator will expand the partitipaof social partners in the quality evaluatioma
improvement: meetings will be held with all thedkears and volunteering teachers as well as wittasoc
partners.

2. The programme Coordinator will initiate a more aetparticipation of the graduates in the qualitglaation
and improvement (each year a graduate day willgbe) h

3. More attention will be allocated to qualitative@asches in the Bachelor final theses.

EET Conclusions

For obvious reasons (this chapter is on qualityr@see and management) the EET wants to addresssants
now. These issues concern quality assurance andgaarent and this was already partly addressegin th
Introduction section of this Final Evaluation Repor

The EET is of the strong opinion that the managénsaresponsible for every issue concerning thgmomme and
the way in which it is presented in quality assessmThere are no exceptions to this rule. Theeafar were quite
astonished about the process of the various SAR%lanut some parts of our field visit.

The EET also saw that during the field visit in theeting with the SAG, this group was not suppoetecugh by
the management. The management was not preséraitimeeting and the SAG was left alone to defeadSthR It
also affected our judgement. Based upon the 2008 &#l additional 2010 materials the judgement en th
chapters 3 (Staff) and 6 (Programme managemenitigaasurance) would have been insufficient. This a
affected the meetings: even though we got quiteesamswers on questions we had, due to the factib8AR
lacked the information, we still could not verifgsues that we had no information about at als diifficult if you
are looking for things, if you do not know what ¢keehings are.

The new 2010 SAR (February 2011) finally solvedegome of our questions, but still this report wed much
positive that it again raised questions that th& E&hnot verify now. So the process of quality sssce is
obstructed by the whole process.

The EET strongly supports the proposed actiongiprovement.

The EET has spoken with students, graduates arnal pactners, who all are appreciative of the wé\PE takes

up their suggestions to improve the programme. Teelthat they are heard. LAPE does give thenrin&tion on
the changes made and they are in regular conietigh which they can express their opinions amggestions.
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C. Recommendations to the institution

The EET recommends:

That LAPE executes the actions of improvementttiy have formulated at the end of every chapter fivid
them adequate and much needed. We suggest that patBEhem in an improvement plan with concrete
results, deadlines, responsible persons.

That LAPE checks the weaknesses they have stathd ahd of every chapter and that they confirthefy are
covered by the actions for improvement in everyptéra If they are not covered by these actions) thaPE
should add them to the just above mentioned impneve plan.

The third element that should be involved in thpriovement plan is the conclusions of the EET atyeve
chapter, as far as those address criticism. Thaeyldlalso lead to clear actions for improvement.

The improvement plan can then be the core of théABycle of quality assurance. So a path needgto b
described for the improvement plan (P), the corcaetions (D), the checking of the concrete reg@jsand
finally the after the check needed new actiondan(A).

We stress the fact that the management, facultyrastnation (in casu the Rector) is in the end ossble for
the actions of improvement and should therefore thk lead in setting the PDCA cycle in motion kedp a
constant watch at the system of quality assurandets results that will improve education at LAPE.

The programme of Social Pedagogy states thabased upon the Dublin Descriptors and works widinrieng
outcomes and a competence based curriculum. Wetthat LAPE should work that out much better in its
curriculum that still is very subject oriented dragmented. There is no competence based assessnakttte
learning outcomes are at the subject level not ecteal to the themes. A rethinking of the curricuism
needed.

Furthermore the development of this programme shbelbased upon the trends in the work field and in
international contexts. Topics and research quessbould be taken from close cooperation withatbek
field.

To justify the programme it is needed to valid&te programme (e.g. every 4 year) with the worldfahd
with scientists from other universities, even fgreexperts can be involved.

The quality of the staff to deliver the programmeatisfactory in order to deliver the programmé esnow,
with an emphasis on knowledge. The staff is motidatnd dedicated to the students. However in agitgn
society this is not enough, as programmes willngete general themes and competences. To entahiato
future, staff development should be geared muclertawards modern day teaching methods, the use of
ICT/e-learning platforms, connecting to internaéibdevelopments and literature.

The quality of the final theses needs to be impdoVéney lack balance between the various sectiaok,in
most cases triangulation, are too often qualitedive often make little use of international researdhe main
problem appears to be the lack of a comprehensseeiskion of the findings of the research preseagedhst
the theoretical sources presented in the initictice.

The criticism we raised in the last two chaptergjoality assurance and programme management sheuld
taken very serious by LAPE. The suggestions putdod there must be taken into account and used to
improve to a large extend on these items. They beistssential parts of the improvement plan of LARte
results at these issues will be a crucial item mewa external evaluation of the programme of Sdeadagogy.
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D. Generalising assessment

The study programm®ocial Pedagog{state code — 612X10003) is givpasitive evaluation.

Assessment in

No. Evaluation area points
1 | Programme aims and learning outcomes 2
2 | Curriculum design 3
3 | Staff 3
4 | Facilities and learning resources 3
5 Study process and student assessment (studentsammis sudent support >
student achievement assessment)
6 | Programme management (programme administratiternial quality assurance 2
Total: 15
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